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I. Introduction 
 

Language assessment is a continuous and diverse process of collecting information 

and making judgments about a learner’s knowledge of a language and ability to use it 

(Schmitt, 2010; Hyland, 2003). There are some kinds of assessment. Berry (2005, p.55) 

stated that assessment of learning is the assessment that becomes public and results in 

statements or symbols about how well students are learning”. It often contributes to pivotal 

decisions that will affect students’ futures. It is important, then, that the underlying logic 

and measurement of assessment of learning be credible and defensible.  

While Earl (2012) defined the assessment of learning as an assessment that has a 

summative purpose. It documents the learning report about the student’s improvement by 

giving them the rank. It is usually conducted at the end of a particular time unit. Moreover, 
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the questions are taken from the material had studied before. Berry, R. (2005, p.55) also 

mentioned some of the teachers’ roles in the assessment of learning that “Teachers have 

the responsibility of reporting student learning accurately and fairly, based on evidence 

obtained from a variety of contexts and applications.  Even though many writers use the 

terms “assessment for learning” and “formative assessment” interchangeably, some 

practitioners differ between the assessments. Klenowski, V. (2009) defined assessment for 

learning as a daily exercise by students, teachers, and peers searching for about and 

responding reflection of the materials given, application, and observation to enhance the 

ongoing process.  

Even though empirical research has proved positive impacts of formative assessment 

on instructional processes, research into this promising area has received much less 

attention than it deserves in education and language instruction (Abedi, 2010; Bailey, 

2017). For example, in a recent study on formative assessment (Tsulaia & Adamia, 2020), 

the majority of the participant lecturers reported that they did not use formative assessment 

tools in their teaching.  

Entrance Ticket and Exit Card are short prompts that can provide instructors with a 

quick student diagnostic. These exercises can be collected on 6”x4” cards or small pieces 

of paper, or online through a survey or course management system. On the concept of exit 

and entrance slips, Lemov (2010) refers to the ‘Exit Slip/Ticket’ concept as a closure 

technique whereby students need to answer a question in order to leave the classroom. 

Marzano (2012) discusses four types of prompts with each having a different intended 

outcome: prompt that provides formative assessment data, prompt that stimulates student 

self-analysis, prompt that focuses on instructional strategies, and prompt that 

communicates with the teacher.  

At the end of most lessons, we used exit cards as a way to evaluate student 

takeaways from the lesson. Another form of formative assessment, less formal than the exit 

cards, were the questions that we planned for different points throughout each lesson. In 

addition to reviewing exit cards, we also discussed students’ sense-making. We often used 

what we learned about students’ sense-making from exit cards as we constructed the next 

day’s “engage” part of the lesson to ensure that we were building on students’ ideas rather 

than presenting a series of activities that were conceptually incoherent. 

For several reasons such as lack of pedagogical skills, large class sizes and 

reluctance, educators tend to neglect the application of formative assessment when 

teaching. Thus, the practice of formative assessment in actual courses is not in line with the 

provisions in the policy document. Many teachers incorporate aspects of formative 

assessment into their teaching, but it is less common to find it practised systematically. If 

formative assessment is used as a framework for teaching, teachers change the way they 

interact with students, how they set up learning situations and guide students toward 

learning goals, even how they define student success.  

Several countries promote formative assessment as a fundamental approach to 

education reform. The OECD has studied the use of formative assessment in eight 

educational systems:  Australia (Queensland), Canada, Denmark, England, Finland, Italy, 

New Zealand and Scotland. The study has also brought together reviews covering English, 

French and German language research literature. This Policy Brief looks at the results of 

that study, including policy principles to address barriers to formative assessment and 

encourage its wider use (OECD (2005)). Solving problems is considered challenging for 

students with ID, yet it is important since situations that require problem solving arise in 

everyone’s lives. Thus, teaching problem-solving gives students opportunities to develop a 

lifelong learning competence (Raley et al., 2020). The present study suggests that a 
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formative classroom practice might support students with ID to develop their self-

regulation and problem-solving abilities, which will be useful in adult life. 

Effective assessment is needed to provide effective answers to all these critical 

questions. Tests and examinations are a classic way of measuring student progress and are 

integral to accountability of schools and the education system. These highly visible forms 

of tracking progress, known as “summative assessment” are also used by parents and 

employers.  But this is only part of the story. To be truly effective, assessment should also 

be “formative” in other words, identifying and responding to the students’ learning needs. 

In classrooms featuring formative assessment, teachers make frequent, interactive 

assessments of student understanding. This enables them to adjust their teaching to meet 

individual student needs, and to better help all students to reach high standards. Teachers 

also actively involve students in the process, helping them to develop skills that enable 

them to learn better.  

Based on problems above, the researcher limiting the research on developing 

formative assessment in English Language Teaching at seventh grade students of SMPN 2 

Suruh.  The learning activities in the work units will improve students to use the target 

language fluently. Based on the limitation of problems above, the researcher formulates the 

research problem as follows:   

1. What are the perceptions of the students’ and experts regarding the use of entrance 

tickets and exit cards for promoting students’ learning autonomy?   

2. How effective is the entrance tickets and exit cards in promoting students’ learning 

autonomy? 

The objectives of this research and development are:   

1. To determine the perceptions of the students and experts regarding the use of entrance 

tickets and exit cards for promoting learner autonomy 

2. To determine the effectiveness of the entrance tickets and exit cards in promoting 

students’ learning autonomy. 

The significance of this study is expected to contribute several benefits in the English 

language teaching quality. There are two significance contributions gain from this study. 

They are follows: 

a. Theoretical Significances  

The result of this study is expected to give contribution to the development of 

knowledge especially in the field of education. This study expected to be a reference and 

an alternative source in conducting formative assessment related to the use of Entrance 

Ticket and Exit Card.   

b. Practical Significances  

The result of this study is expected to be beneficial for the teachers, the students, and 

other researchers.   

1. For the teacher   

Through this study, the teachers can enrich their knowledge about techniques or 

strategies for formative assessment. It can provide idea and inspiration for the teachers on 

how to conduct formative assessment.   

2. For the students   

This study is also beneficial for the students. It is directly intended to create effective 

formative assessment that let students to explore and develop their learning.   

3. For other Researchers  

This study is expected to be useful other researchers as a reference to implement the 

Entrance Ticket and Exit Card in formative assessment. 
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II. Review of Literature 

 
Struggling learners are students who encounter difficulties in their learning journey 

for various reasons, such as a lack of foundational knowledge or skills, executive 

functioning challenges, attention and focus issues, and emotional and behavioural 

difficulties. These students may have a diagnosis of a learning difference, may not be 

formally diagnosed or do not meet all criteria for a diagnosis but require additional support 

to reach their full potential. After many years of reform efforts, educators are still 

searching for ways to better serve the needs of struggling students. Teachers are utilizing 

the same strategies and teaching approaches without seeing much improvement or student 

success. Struggling students found that teachers who seemed not to care, as well as being 

too busy and not available to listen, caused them to be unhappy. This coupled with the 

teacher not taking individual circumstances or problems at home into account when 

disciplining students often led to disengagement and frustration (Lagana-Riordan et al., 

2011). 

Information obtained in such a way helps the teacher to plan and further improve 

his/her instruction. Not only does the teacher assess the learners’ progress, he/she also 

assesses the state of his/her own teaching. Thus, the information provided by the 

assessment is intended not only for the teacher but also for the learner. The teacher informs 

the learner on the level of his/her development and at the same time, such information has 

an incentive effect for the learner (Kompolt, 2010, p. 158). This kind of assessment, 

according to Gavora (2010, p. 16), corresponds with the current trends in learners’ 

assessment. The assessment model focused on learner’s errors has been being abandoned 

and the attention has been shifting to the facilitation and the development of the learner. At 

the same time, a thesis has been postulated to make the learner an active subject of 

assessment. The learner should act not only as the person being assessed but also as the 

one doing the assessment. Learners should observe, examine and evaluate their own 

activity and behaviour. Their self-reflection shall be facilitated, which should lead to a 

realistic self-image. This is so-called autonomous assessment (Slavík, 1999, pp. 133-139). 

Data from similar activities taking place at schools are extremely important for 

improving teaching as well as learning. They show learners how to learn and study; they 

encourage teachers to analyse objectively what was going on in the classroom; and they 

encourage learners to do self-assessment and assess their own learning process. We used 

the formative assessment techniques listed below while teaching at university. In various 

modified forms, they are also used at primary and secondary schools. Formative 

assessment provides information that can be used for the purpose of improving the content 

of the course as well as for improving the teaching methods and, ultimately, the learners’ 

learning.  

For learners, formative assessment techniques can help develop self-assessment and 

learning management skills, reduce feelings of isolation and impotence, increase 

understanding and ability to think critically about the course and ensure long-term 

retention of information acquired. According to Hamodi et al. (2015), the evaluation tools 

are the tools used by teachers and students to capture in an organized way the information 

collected by a certain technique.  

1) Validity and Reliability and Evaluation Instruments. The validity shows the degree of 

accuracy with which it is intended to measure the intended objective. Reliability refers 

to the consistency of its results, implies that the instrument delivers similar products 

when its application is repeated in the same situations and individuals (Drago, 2017). 

Reliability is a necessary means, but not sufficient for validity. One test may be to get a 
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very accurate measure, but something that was not in the interest of evaluating. 

Therefore, the first thing that must be preserved is authenticity, considering the practice 

as an educational achievement.  

2) Means, techniques, and formative assessment instruments. By conceptualizing these 

terms, they may be confused with each other, figure 1 explicitly details what the 

formative assessment instruments are. 

Riley and Gremmo (1995) say that autonomous learners become highly motivated 

and that autonomy leads to more, effective work. However, Knowles (1975: 14) takes a 

step further when he affirms that “there is convincing evidence that people who take the 

initiative in learning (proactive learners) learn more things and learn better than do people 

who sit at the feet of teachers, passively waiting to be taught (reactive learners). They enter 

into learning more purposefully and with greater motivation.” Holec (1981) discusses the 

broad, salient features of an autonomous learner. They are characterized by their 

understanding the purpose of their learning programme, explicitly accepting responsibility 

for their learning, setting their learning goals, taking initiatives in planning and executing 

their learning activities, regularly reviewing their learning.  

However, Nunan (2003) identifies a key component of the learner-centred classroom: 

“learners to identify their own learning styles and strategies.” Little (2007) formulates the 

qualities of an autonomous learner when he defines them as one who must “develop a 

capacity for detachment, critical reflection, decision making, and independent action.” On 

the concept of Entrance Ticket and Exit Card, Lemov (2010) refers to the ‘Exit Slip/Card’ 

concept as a closure technique whereby students need to answer a question in order to 

leave the classroom. Marzano (2012) discusses four types of prompts with each having a 

different intended outcome: prompt that provides formative assessment data, prompt that 

stimulates student self-analysis, prompt that focuses on instructional strategies, and prompt 

that communicates with the teacher. 

Autonomous learners need to be proactive, reflective, and communicative. At the 

same time, for learners to become autonomous, they require certain basic preconditions 

like an insight, a positive attitude, a capacity for reflection, a readiness to self-manage, and 

a willingness to interact with others. In other words, the practice of learner autonomy 

involves cognitive, metacognitive, affective, and other social dimensions of language 

learning. However, learner autonomy is beneficial in three ways: one, if learners are 

reflectively engaged with their learning, their learning will become efficient and effective 

because learning is focused and personal; two, proactive learning solves the problem of 

motivation; and three, when they use the language either in written or spoken, they succeed 

in communication. Exit Cards are written responses from students to questions teachers 

pose at the end of the class. This quick, informal assessment enables teachers to quickly 

assess learners’ understanding of the unit taught. In fact, such responses promote the 

various skills: one, teachers understand the extent to which learners have grasped the 

subject taught; two, learners can reflect over what they have learnt; three, learners can 

express in writing what they are thinking about new information; four, they can hone their 

simple writing skills; five, students can think critically.  

Exit Cards can make learners autonomous in the sense that they begin to self-manage 

their learning processes. Therefore, some of the strategies that teachers can think of are as 

follows: (1). Teachers can keep note cards ready for the entire semester so that students can 

be asked to write down three things they learnt from the class, two questions they have 

about the unit/lecture, and one thing about what they felt about their class that day. (2). 

Teachers can create a quick multiple-choice quiz to assess students’ understanding. (3). 

Students create their own quiz questions. (4). Either students can quiz each other, or the 
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teacher can compile all the quiz questions so that they can create a quiz as an Entrance slip 

for the next day’s class. (5). Students can write a brief summary in five to seven sentences 

of their learning and can reserve to those who are absent. They can share through groups 

created in the WhatsApp. (6). Each can share with the other person in pairs what they 

wrote in the Entrance slip and if there was any change in the present class. (7). They can 

make a graphic representation of their learning and share it with others through various 

media. The major objective behind such an exercise is that closure of a class/unit/lesson 

should be meaningful and it should not be abrupt either from teacher’s end or from a 

learner’s side. The classroom should be participatory, meaningful, interactive, and learner-

centered, but learning-oriented.  

A timely review of the Exit Cards may determine the extent to which teachers can 

alter their instruction so that learners’ needs can be met. Teachers can also collect all the 

Exit Cards individually and keep them as part of an assessment portfolio for every 

individual student. This can indicate a reliable, meaningful, longitudinal assessment of the 

individual’s progress in terms of general cognitive development and language learning. 

Exit Cards expect learners to be proactive and responsible in their learning. It promotes 

their autonomy. Learners can be independent of teachers, but inter-dependent among 

themselves. Ultimately, it leads to peer-learning and self-reflection. Self-reflection 

encourages them to be responsible and this sense of responsibility improves their 

performance. Above all, they stay motivated. Incidentally, exit slips are a valuable tool to 

teacher reflection and professional growth. They begin to self-evaluate their own teaching 

effectiveness. Reflecting on one’s own practice is vital to being an effective teacher.  

An entrance ticket is also a student response to a question that teachers pose related 

to the upcoming or the previous instruction. It provides teaches what students already 

know and their belief system. It also provides information to teachers regarding individual 

needs and strengths and their current level of understanding. Teaching and learning then 

become customized and personalized. It prepares students to be involved throughout the 

instruction through attention and interaction. Students come to class prepared and 

academically engaged. Academic disengagement, lack of motivation, and non-involvement 

characterize the present-day students in English language classes. Entrance Ticket and Exit 

Card can effectively erase these social-psychological problems. 

 

III. Research Methods 

 
In this study researcher used research and development method. According to 

Sugiyono (2014:407) research and development method is a method used to produce a 

certain product, and test the effectiveness of the product. Furthermore Gall, et. al (2003:45) 

stated that basically research and development have two main objectives, they are: (1) to 

develop a product and (2) to test the effectiveness of the product. This study conducted to 

develop formative assessment through entrance ticket and exit card for VII grade of Junior 

High.  

There are several models in developing a multimedia-based teaching media e.g Brog 

& Gall model, Hoge, et. al., model, Hannafin & Peck model, Criswell model, ADDIE 

(Analyse, Design, Develop, Implement, Evaluate) model, CBI (Computer Based 

Instruction) model, and so on. However, in this study the writer used ADDIE model. 

ADDIE stands for Analyze, Design, Develop, Implement, and Evaluate. ADDIE is a 

product development paradigm applied to intentional learning environments (Branch, 

2009; Bakala & Bakala, 2020). ADDIE facilitates the complexities of deliberate learning 

environments by responding to multiple situations and interactions within and between 
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contexts. ADDIE focuses on performing authentic tasks, complex knowledge, and genuine 

problems that promote high fidelity between learning environments and actual work 

settings. 

The study will use a quasi-experimental design to measure the effectiveness of using 

the Entrance Tickets and Exit cards to promote learner autonomy skills among Indonesian 

junior high school students. Quasi-experimental research designs employ nonexperimental 

variation in the primary independent variable of interest, emulating experimental 

conditions in which some subjects are randomly exposed to treatment, and others are not 

(Gopalan et al., 2020). The quasi-experimental designs also make it possible to conduct 

rigorous studies with non-random sampling (Miller et al., 2020).. 
 

IV. Result and Discussion 

 
The study employs a semi-structured interview and document analysis to conduct the 

need analysis of the entrance ticket and exit card development. The semi-structured 

interview investigates the teacher's perceptions of learning autonomy and its practice, 

student competency, supporting facilities, materials, and learner autonomy aspect of the 

students. Moreover, document analysis is conducted to investigate the appropriate 

assessment to be assigned as formatif assessment using entrance tickets and exit cards for 

the determined population. 

The researcher conducted a semi-structured interview on the first of April, 2023. The 

semi-structured interview is assigned to a seventh-grade English teacher at SMPN 2 Suruh 

in Trenggalek Regency, who has taught English for about nine years. The semi-structured 

interview revealed some essential points as a consideration in designing the entrance 

tickets and exit cards.  

In relation to the students' learner autonomy, the teacher stated that only 15 % of the 

students show learner autonomy behaviour. The teacher also stated that she embeds learner 

autonomy by instructing the students to learn the materials before or after they have been 

implemented in the classroom. The teacher also emphasized the importance of learner 

autonomy toward student’s learning achievement. The teacher also stated students' interest 

in entrance tickets and exit cards material. 

 

Table 1. Experts’Evaluation means score 

Aspects No Categories X 

Language 1 The suitability of the language level with 

the students’ development 

4.5 

 2 Language is clear and comprehensible. 4.5 

 3 The suitability of language used in 

explanation and tasks direction with the 

students’ cognitive development 

4.5 

 4 The language used grammatically correct 4.5 

 Total 4.5 

Content 1 Entrance tickets and exit cards developed 

in accordance with learning objectives 

5 

 2 Entrance tickets and exit cards developed 

in accordance with the students’ need in 

learning. 

5 

 3 Entrance tickets and exit cards developed 

exploring a lot of text related to students’ 

5 
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daily life 

 4 In general, the entrance tickets and exit 

cards provided a clear explanation 

4.5 

 5 The questions given in the entrance tickets 

and exit cards can help students understand 

the main topic 

5 

 6 Questions in entrance tickets and exit cards 

were taken from sources relevant to the 

topic being discussed 

5 

 7 Questions in entrance tickets and exit cards 

were taken from up-to-date sources 

5 

 8 The forms of questions in entrance tickets 

and exit cards are presented in various 

ways 

4.5 

 Total 4.875 

Layout 1 The layout of questions is attractive  5 

 2 The questions on entrance tickets and exit 

cards follow a consistent pattern 

5 

 3 The illustrations provided can enlarge 

understanding of the information conveyed 

4 

 4 The illustration given has a proportional 

size so that it provides an accurate picture 

of the object in question 

4 

 5 In general, the illustrations are shown in 

accordance with the topic of discussion 

5 

 6 The developed worksheet does not use lots 

of fonts 

5 

 7 The material uses letter variations (bold, 

italic, capital) to distinguish levels and 

emphasize the text that is considered 

important 

4.5 

 Total 4.643 

 Total means score of the experts' evaluation 4.673 

 

As displayed in Table 1 the average scores for each item indicate that the language 

aspect of the entrance tickets and exit cards was highly rated by the participants, with all 

items receiving scores of 4.50. The total mean score of 4.50 suggests that the language 

aspect of the entrance tickets and exit cards was very feasible and effective. The high 

ratings across all categories indicate that the language used in the entrance tickets and exit 

cards was well-suited to the participants' needs, clear, comprehensible, and grammatically 

correct. These findings indicate that the language aspect of the entrance tickets and exit 

cards played a crucial role in promoting effective and successful learning experiences. 

Moreover, one of the experts noticed a minor grammatical error in the entrance tickets and 

exit cards, which is still tolerable. In addition, the second expert emphasized the 

importance of clearly stated targeted users in the entrance tickets and exit cards.  

As for the aspect of content, the average scores for each item indicate that the content 

of entrance tickets and exit cards was highly rated by the participants, with all items 

receiving scores of 4.50 or higher. Six items (1, 2, 3, 5, 6, and 7) received perfect scores of 

5.00, indicating that the material questions were highly feasible and effective in various 
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aspects. This suggests that the questions were developed in accordance with the learning 

objectives and the students' needs in the speaking course. Additionally, the material 

questions explored texts related to students' daily lives, provided clear explanations, 

contained material with clear pronunciation, and helped students understand the main 

topics. The teaching materials were taken from relevant and up-to-date sources, and the 

material consistently presented pre-activity and main activity on each unit.  

Overall, the total mean score of 4.643 suggests that the material questions of the 

entrance tickets and exit cards was very feasible and effective. The high ratings across 

most categories indicate that the material questions were well-developed, aligned with 

learning objectives and student needs, explored relevant and up-to-date sources, and 

provided clear explanations and materials. These findings indicate that the material 

questions played a crucial role in promoting effective and engaging learning experiences. 

For the feedback, the expert stated that some revisions should be conducted to make the 

placement between the texts and the illustrations to make them more connected. The 

second expert suggested questions for the student to help them comprehend the contexs 

and situations, especially for the longer part. 

In terms of the layout of the entrance tickets and exit cards, the average scores for 

each item indicate that the layout of the entrance tickets and exit cards was highly rated by 

the participants, with two categories received 4, one category receiving scores of 4.50 or 

higher, and five categories received perfect scores of 5.00, indicating that all the items in 

the layout evaluation were considered very feasible except the illustration proportion and 

the use of the fonts, which are feasible criteria.  

Overall, the total mean score of 4.673 suggests that the layout of the entrance tickets 

and exit cards was feasible and effective. The ratings across most categories indicate that 

the placement of layout elements was consistent, the use of fonts and letter variations was 

appropriate. These findings suggest that the entrance tickets and exit cards’ layout should 

be able to facilitate easy navigation, visual appeal, and effective communication of 

information to the students as perceived by the experts. Regarding the experts' feedback, 

one of the experts stated that proper placement would make the entrance tickets and exit 

cards better proportionate. In contrast, the other experts encouraged using bigger fonts to 

increase readability.  

 

Table 2. Descriptive Statistics of Pre-test and Post-test Scores of Control and 

Experimental Group 

  Control 

Group 

Speaking 

Pre-test 

Control 

Group 

Speaking 

Post-test 

Experimental 

Group 

Speaking Pre-

test 

Experimental 

Group Speaking 

Post-test 

N Valid 13 13 13 13 

 Missing 0 0 0 0 

Mean 35.38 38.50 34.69 61.50 

Median 35.57 38.45 34.54 62.05 

Modus 42.75 38.40 38.00 64.90 

Std. Deviation 6.25 4.67 4.75 8.08 

Minimum 22.20 30.80 25.80 43.90 

 

The post-test was assigned for the experimental and control group on November 12, 

2023. The experimental group scored a mean of 61.50 on the post-test, whereas the control 

group scored only 38.50. The experimental and control groups improved for the post-test 
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compared to the pre-test score. In contrast, the changes in the post-test score in the 

experimental group are higher than in the control group. The changes have made the 

experimental group score surpass the average of the control group score. Based on the 

post-test results for both groups, the entrance ticket and exit card positively influences the 

student's speaking skills. 

The post-test was assigned for the experimental and control group on November 12, 

2023. The post-test comprised 15 responsive speaking questions and 6 extensive speaking 

questions. The post-test result was analyzed using Pearson correlation to measure the 

question's validity. The score of the Pearson correlation analysis or the r-count value was 

compared to the r-table value. If the value of the r-count is smaller than the r-table value, 

the question is not valid. Based on the r-table value with 26 samples, the value is 0.388. 

Therefore, if the r-count score is more than 0.388, it is considered valid (Table 3). Based 

on the Pearson correlation analysis, 12 from 21 questions were valid. They are questions 1, 

2, 3, 4, 6, 7, 8, 12, 13, 15, 18, and 20. 

 

Table 3. The Post-test Question’s Validity 

Question Number 
Type of Speaking 

Skill 
r-count Validity 

1 Responsive 0.629 Valid 

2 Responsive 0.583 Valid 

3 Responsive 0.567 Valid 

4 Responsive 0.667 Valid 

5 Responsive 0.132 Not valid 

6 Responsive 0.569 Valid 

7 Responsive 0.594 Valid 

8 Responsive 0.561 Valid 

9 Responsive 0.358 Not valid 

10 Responsive 0.135 Not valid 

11 Responsive 0.177 Not valid 

12 Responsive 0.596 Valid 

13 Responsive 0.584 Valid 

14 Responsive 0.235 Not valid 

15 Responsive 0.579 Valid 

16 Extensive 0.151 Not valid 

17 Extensive 0.033 Not valid 

18 Extensive 0.561 Valid 

19 Extensive 0.381 Not valid 

20 Extensive 0.701 Valid 

21 Extensive 0.352 Not valid 

 

After determining the question's validity, the researcher assigned Chronbach alpha to 

measure the reliability of the 12 valid questions. If the alpha value is less than 0.6, the 

reliability is not acceptable, whereas if it is greater than 0.6, it is acceptable (Shamsuddin et 

al., 2015; Hair et al., 2019). Based on the Cronbach alpha analysis, the reliability of all the 

questions was in moderate criterion (Table 4). It means that the reliability of the twelve 

questions was acceptable. 
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Table 4. The Post-test Question’s Reliability 

Question 

Number 
Type of Speaking Skill α Criteria 

1 Responsive 0.711 moderate 

2 Responsive 0.725 moderate 

3 Responsive 0.718 moderate 

4 Responsive 0.708 moderate 

5 Responsive 0.749 moderate 

6 Responsive 0.720 moderate 

7 Responsive 0.717 moderate 

8 Responsive 0.719 moderate 

9 Responsive 0.734 moderate 

10 Responsive 0.748 moderate 

11 Responsive 0.759 moderate 

12 Responsive 0.714 moderate 

13 Responsive 0.727 moderate 

14 Responsive 0.753 moderate 

15 Responsive 0.716 moderate 

16 Extensive 0.753 moderate 

17 Extensive 0.762 moderate 

18 Extensive 0.719 moderate 

19 Extensive 0.733 moderate 

20 Extensive 0.734 moderate 

21 Extensive 0.735 moderate 

 

Based on the validity and reliability of the post-test, the researcher then conducted a 

normality test for the result of the twelve questions on SPSS 25. The normality test was 

conducted to fulfill the requirement to perform the independent sample t-test as a 

parametric statistic (Sugiyono, 2015). Because the df value is less than 50, the assumption 

for the normality of the test was taken from the Shapiro-Wilk section (Ghasemi & 

Zahediasl, 2012). It was concluded that the post-test result was normal in distribution, 

based on the p-value of the control group, which was 0.617, and the experimental group, 

which was 0.753, that was more than 0.05 (Table 5). 

 

Table 5. The normality of the post-test 

 
After the normality assumed, the researcher compared the means between the result 

of the twelve valid and reliable questions to analyse the significant difference between the 

experimental group and the control group post-test results. The researcher employed an 

independent sample t-test in SPSS 25 to the significant difference.  

Based on the SPSS output, it is known that the value of Sig. Levene's Test for 

Equality of Variances is 0.125, which was bigger than 0.05, so it can be interpreted that the 
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data variance between the experimental and control groups is homogeneous (Shava et al., 

2017). The interpretation of the independent samples t-test output table (Table 6) is guided 

by the values comprised in the "Equal variances not assumed" table. Based on the 

"Independent Samples Test" output table in the "Equal variances not assumed" row, it is 

generated that the value of Sig. (2-tailed) of 0.00 <0.05, then it can be concluded that there 

is a significant difference between the average students' post-test in the experimental and 

control groups, suggesting a significant improvement in the speaking skills of the 

experimental group after the implementation of the entrance tickets and exit cards. 

 

Table 6. Independent Sample T-Test Post-Test Analysis Group Statistics 

 

Kelas N Mean 

Std. 

Deviation 

Std. Error 

Mean 

Score Total Post 

Test 

Control Group 13 38.5000 4.66869 1.29486 

Experimental 

Group 

13 61.4992 8.08137 2.24137 

 

 
An adapted questionnaire consisted of nine statements from Nhat (2021) was used to 

measure the students learner autonomy level in the experimental group after the 

implementation of the entrance tickets and exit cards. The questionnaire was assigned to 

the group on June 12, 2023. Prior to that the questionnaire's validity and reliability were 

evaluated. The value is 0.553 based on the r-table value with 13 samples. Therefore, if the 

r-count score is greater than 0.553, the statement is valid. In addition, for the reliability the 

score is similar or more than 0.6 to be accepted. The Pearson correlation indicated all the 

statements in the learner autonomy questionnaire are valid. The r-count value is between 

0.659 to 0.906. Moreover, the Cronbach alpha indicated that all the statements met 

excellent reliability criteria (Table.7). 

 

Table 7. The Validity and Reliability of Learner Autonomy Questionnaire 

No Statements r-count Validity 
α Reliability 

Criteria 

1 
I can find learning materials 

independently. 
0.659 valid 0.916 Excellent 
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2 
I feel more active and 

motivated to learn English. 
0.906 valid 0.896 Excellent 

3 
I can access learning materials 

anytime, anywhere. 
0.811 valid 0.906 Excellent 

4 

I am aware of the objectives of 

tasks instructed in the entrance 

tickets and exit cards. 

0.782 valid 0.908 Excellent 

5 

I feel more curious when doing 

the instructions in the entrance 

tickets and exit cards.  

0.831 valid 0.904 Excellent 

6 
I can select and implement 

appropriate learning strategies. 
0.659 valid 0.916 Excellent 

7 
I am able to formulate my own 

learning objectives. 
0.670 valid 0.917 Excellent 

8 I can monitor my own learning. 0.831 valid 0.904 Excellent 

9 
I can monitor and evaluate my 

own use of learning strategies. 
0.811 valid 0.906 Excellent 

 

After measuring the validity and reliability of the learner autonomy questionnaire, 

the next stage was calculating the mean score (X) of the questionnaire result. The 

participants' learner autonomy after using the entrance tickets and exit cards, the arithmetic 

means (X) was calculated using the Likert scale data. These methods revealed the students' 

learner autonomy score after following the entrance tickets and exit cards instructions. Five 

of the nine questions 3, 4, 5, 8, and 9, were in average criteria, while questions number 1,2, 

6, and 7 were above average. For the total mean, it was revealed that the score was 3.846. 

It was concluded that the level of learner autonomy of the participants after following the 

entrance tickets and exit cards was above average (Table 8). 

 

Table 8. Students’ Learner Autonomy 

No Statements X Criteria 

1 
I can find learning materials 

independently. 
3.846 above average 

2 
I feel more active and motivated to 

learn English 
3.538 above average  

3 
I can access learning materials 

anytime, anywhere. 
3.462 average 

4 

I am aware of the objectives of tasks 

instructed in the entrance tickets and 

exit cards. 

3.385 average 

5 

I feel more curious when doing the 

instructions in the entrance tickets and 

exit cards.  

3.385 average 

6 
I can select and implement 

appropriate learning strategies. 
3.846 above average 

7 
I am able to formulate my own 

learning objectives. 
3.692 above average 

8 I can monitor my own learning. 3.385 average 

9 I can monitor and evaluate my own 3.462 average 



 

2145 
 

use of learning strategies. 

 Total 3.846 above average 

 

Based on the findings, it can be concluded that the entrance tickets and exit cards had 

a positive impact on promoting learner autonomy among the participants. The calculation 

of mean scores for the learner autonomy questionnaire indicated that the majority of the 

questions (3,4, 5, 8, 9) received average scores. While four questions (1, 2, 6 and 7) had 

above average scores, the overall total mean score of 3.846 suggested that the participants' 

level of learner autonomy, after following the entrance tickets and exit cards instructions, 

was above average. These results provide evidence that the entrance tickets and exit cards 

effectively contributed to enhancing learner autonomy. 

 

V. Conclusion 
 

After having formative assessment: entrance tickets and exit cards, it can be 

concluded that using entrance tickets and exit cards had a positive impact to 7th grade 

students in SMPN 2 Suruh. Related to the discussion and analysis in the last chapter, it 

can conclude that: when the researcher uses entrance tickets and exit cards, students made 

a positive response due to the learning activity in the classroom. Students are also more 

interest in learning English because the used of formative assessment: entrance tickets 

and exit cards in the learning activity. the evaluation conducted by students has indicated 

the feasibility of the entrance tickets and exit cards, as they found it to be suitable for their 

learning needs.  

Similarly, experts' evaluation has generally recognized the entrance tickets and exit 

cards as a feasible learning resource, although some revisions have been suggested to 

further improve its effectiveness. The positive perceptions expressed by both students and 

experts regarding the entrance tickets and exit cards reinforce its feasibility and value as an 

instructional tool. The alignment of students' feedback and experts' evaluation affirms the 

significance of the entrance tickets and exit cards in facilitating formative assessment, 

effective learning experiences and promoting language development. The entrance has 

demonstrated its significance in supporting learner autonomy. Based on the findings, it 

helps to foster independent learning and empower students to take charge of their language 

development. 
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