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I. Introduction 
 

Historical learning in its application still faces many fundamental problems, such as a 
lack of historical awareness, boring learning, and a lack of critical thinking skills in students. 

This low ability is thought to be caused by the implementation in history learning itself, 
where educators do not master the material, and in evaluating students tend to demand the 

same answer as the explanation, in the end students are not given the opportunity to think 
creatively and think critically. Learning local history is the study of the life of a particular 
community or community in the dynamic development of human life (Rosmiati, 2020). 

History learning also tends to prioritize students' cognitive abilities, forcing them to 
memorize hard facts in history, without giving meaning to events and helping students think 

chronologically, comparatively, creatively, and critically. Whereas critical thinking ability is 
a fundamental ability that students must have at this time. 

According to Redecker, et al (2011: 21), critical thinking skills include the ability to 

access information, analyze, synthesize information, be trained, and mastered, in addition, 
aspects of critical thinking skills are very broad, and can be linked to communication skills. 

Added by Zubaidah (2016: 3), critical thinking skills are needed to improve students' ability 
to choose relevant sources and information, find quality sources, and assess sources from the 
aspects of objectivity, reliability, and updating. 
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The 2013 curriculum demands lessons in schools including history lessons, with the 

aim of increasing critical thinking skills. Regulation of the Minister of National Education 
No. 22 of 2006, also states the importance of this ability, to train students' critical power to 

understand historical facts correctly based on a scientific approach and scientific 
methodology. Education plays a critical role in our lives and it is a bit blurry when to imagine 
what type of society we would have without education, and how we will function as 

individuals (Campbell-Phillips, 2020). 
The ability to think critically is certainly very close to history learning, this is based on 

the history learning objectives contained in history learning, this ability is needed by students, 
because history learning emphasizes past events with the values contained therein, so that 
with this ability students will can analyze, reconstruct, evaluate, and synthesize an event, not 

only memorizing, but also giving meaning to the event. 
In the process of learning history, students are expected to be able to think critically and 

be able to study an event, this is to minimize the level of boredom of students. It is said by 
Subakti (2010), learning history means students are able to think critically and are able to 
study every event that occurs in their environment, and can have an awareness of changes and 

values that are embedded in history learning. It is so important for every history teacher to 
note that learning history is very important. It is important not only to increase knowledge 

and insight in the field of history, but more broadly, students must be able to think critically, 
analytically, do assessment, and reason in every historical event that is studied. 

Another problem in history learning that is no less important is the lack of discussion of 

local history, or history learning does not touch local elements. Whereas local history 
learning needs to be introduced to students to recognize their local identity and respect other 

ethnic or regional identities by considering the principles of learning and the stages of student 
development (Supardan, 2004: 262).  

Abdullah (1990) also emphasized, “local history allows us to have a very intimate 

relationship with local events that may not be considered big, but actually have an important 
and valuable role in shaping bigger events (Wibowo, 2016: 47). From this statement it can be 

concluded that local history learning can be very meaningful and play a major role in the 
history learning process. Because teaching local history can bridge students in understanding 
a historical event in the surrounding community, local history can also be part of the 

formation of nation and character building for students that is not only aimed at national 
history.  

Efforts to improve critical thinking skills can be actualized into history learning by 
incorporating local elements that store various events, traditions, and habits of local 
communities that can be used as historical sources. Critical thinking skills will be trained 

through local events by conducting study, analysis, synthesis, and reconstruction of historical 
sources. 

Local history has contributed to the growth of positive values in students, the 
emergence of historical awareness, and the development of competence. This is supported by 
many studies that have found the same facts. Supardan (2004) states that the role of local 

history has provided identity and filled the vacuum, and has provided benefits to the 
development of a sense of belonging to the Indonesian nation (added Mulyana, Gunawan 

(2007)). That history learning which actualizes local history can improve critical thinking 
skills.  

Efforts to increase competence, foster a love for history and culture, and hone skills, 

utilize local materials, need to be an alternative. Teachers can develop innovations in learning 
by including local history material while still referring to the national curriculum standards.

http://www.bircu-journal.com/index.php/birle
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II. Review of Literatures 

 

2.1 Critical Thinking Ability 

Johnson concluded that critical thinking is the ability to express opinion, by organizing 

and systematically evaluating personal opinions and the opinions of others (Johnson, 2006: 
183). Menurt Priyadi (2005) critical thinking ability is a mental process for analyzing or 

evaluating information. This information can be obtained from observations, common sense 
or communication (Ariyati. 2010: 3). Furthermore, to improve critical thinking skills, 
according to Ennis, it is adjusted to the right criteria, where in general this capability has 

criteria, such as logical, critical, and pragmatic (Ennis: 1962). To achieve the objectives of 
this government regulation, schools must create a good learning system by following a 

predetermined curriculum (Rizqi, 2020). 
Bailin, Sharon & Siegel, Harvey (2002) added that the ability to think critically is the 

first and foremost ability in a variety of good thinking. Byer (1995), states that critical 

thinking means making reasonable judgments. According to Zubaidah (2010), critical 
thinking skills are the abilities used to understand concepts, apply, synthesize, and evaluate 

information obtained or generated. confirmed by King, et al (2010), who convey critical 
thinking skills, which are skills to carry out various analyzes, evaluations, and reconstructions 
that lead to rational and logical actions against various sources of information. 

Kneedler in Costa (985) suggests critical thinking steps which are grouped into three 
aspects, where these aspects have their respective indicators, namely; first, or recognize the 

problem, which consists of; 1) identifying the main issues or problems; 2) comparing 
similarities and differences; 3) select the relevant information; 4) formulate and focus the 
problem. Second, assessing relevant information, consisting of; 1) selecting facts, opinions, 

and logical results; 2) check consistency; 3) identify assumptions; 4) recognizing possible 
stereotypical factors; 5) identify possible biases, emotions, propaganda, and misinterpretation 

of sentences. Third, solving problems, and drawing conclusions, consisting of; 1) identifying 
the required data and whether the data is sufficient or not; 2) predict the possible 
consequences of decisions or problem solving and the conclusions drawn (Zubaidah, 2010: 

10). 
Based on the above definitions, it can be concluded that the ability to think critically is 

the ability to provide reasoning, assessment, and analysis of information. Regarding the 
ability to think critically in history learning, this ability is clearly needed. According to Britt 
(1994), historical learning is not only limited to studying or recognizing an event, but also 

being able to unravel the threads of events scientifically. Learning history means students are 
able to think critically and be able to study any changes in their environment, and have an 

awareness of changes and the values contained in every historical event. 
 
2.2 Local History Learning 

 Local history is a scope that studies and discusses small communities, places, and 
institutions, so that the objects of local history are very close to people's lives in one 

community (Broke. 2008: 1). According to Langbein & Lichtman (1978), an important point 
of mutual concern regarding local history is the unique identity and solidarity possessed by 
local communities, so that in local history we will find the spirit and strength that was born 

from the collectivity of local communities. 
Mulyana, & Gunawan (2007) added that local history is the history of a place or 

locality whose boundaries are determined by the agreement proposed by the chronicler. 
Hardiana (2017: 43), in implementing local history into learning, several things must be 
considered, including the presentation of the material, the learning techniques, and the 

assessment used. 
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Pernantah (2017) wrote that local history has inevitably a strategic function for shaping 
individual character, fostering national nationalism, and strengthening local and national 

identities, as well as local history that can pay attention to an independent attitude, full of 
initiative, and creativity. Not only that, local history that is integrated into learning will also 
increase students' understanding of an event. 

 
2.3 Contextual Teaching and Learning 

Contextual teaching and learning defined as a way to introduce learning using active 
learning methods, which are designed to help students connect what they already know with 
what is expected to be learned, with the aim of building new knowledge (Hudson, & Wishler: 

2007). Added by Sears (2002), that contextual teaching and learning is a learning concept that 
helps teachers in linking school learning with real-world situations. Contextual teaching and 

learning motivates students to take responsibility for their own learning to make connections 
between knowledge and application. 

Learning with contextual teaching and learning (CTL) is a learning system that 

stimulates the brain to compose patterns that embody meaning. This learning model engages 
students in important activities that help them relate classroom teaching to the contexts of 

everyday life they face (Johnson: 2011). The components of contextual teaching and learning 
include; 1) contructivism, is the idea that in the learning process students will learn 
independently, find their own interests, and build the knowledge and skills they know and 

have; 2) inquiry, is an activity that suggests a problem-based learning process. Inquiry 
learning emphasizes that the knowledge obtained by students is expected not only to come 
from memorizing information, but also includes findings; 3) questioning, namely developing 

curiosity in students by asking analytically; 4) learning community, in this component, 
students are directed to create a learning community from group discussions, where in this 

activity students will give birth to their own perspective, through a discussion process with 
various arguments and reasoning and conclusions, debated and discussed, their findings will 
be tested through the arguments of others; 5) modeling, is a component in CTL that presents 

a learning model, where with this component students feel close to reality to create an active 
and contextual learning atmosphere. Learning patterns like this will stimulate the brain to 

develop and understand information; 6) reflection, by reflecting on the learning material, 
students will get a learning experience, from this activity, students will gain new knowledge; 
7) authentic assessment, invites students to use academic knowledge in a real world context, 

with the aim of giving meaning and sharpening students' critical thinking skills, analyzing, 
integrating, identifying problems, making solutions, and following causal relationships (Al 

Hakim, Sariyatun, & Sudiyanto. 2018: 177). 
Based on the above understanding, it can be concluded that learning with a contextual 

teaching and learning approach is an approach in learning designed to connect subject matter 

with students' contextual lives. This learning focuses on the meaning that students can take in 
the learning process. 

 

III. Research Methods 

 

The method used to support this research is a quasi-experimental design with two 
groups pretest and posttest. The sample used in this is the students of class XI IPA SMAN 03 

Gorontalo. The research instrument used was a test to test critical thinking skill which 
consisted of 6 questions, by adopting Ennis' critical thinking indicators in Costa (1985). The 
data obtained in this study are quantitative in the form of test scores before and after learning. 

Data processing in this study used the Statistical Package for Social Science (SPSS) software 
version 20 with a significance level of> 0.05. Testing the normality of the data distribution in 
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this study was carried out by using the Kolmogorof-Smirnov test, while to see the difference 
in increasing ability was carried out by using the independent sample test.  

 

IV. Discussion 
 

To find out an increase in critical thinking skills through local history learning, using a 

contextual teching and learning approach, first the pre-test and post-test data of students in 
the control class and experimental class were tested through a series of normality and 
homogeneity tests. The mean scores obtained by each control and experimental group were 

0.200 and 0.116, meaning that the data were normally distributed, while the results of the 
homogeneity test obtained were 0.690. This data shows that the two groups have the same 

initial ability, and meet the requirements to be sampled at the improvement test stage. The 
critical thinking skills observed in this research can be seen in the following table: 

 

Table.1 Assessed Critical Thinking Skills Aspects and Indicators 

Critical Thinking Skills 

Aspects 

Critical Thinking Ability Indicator 

Give a simple explanation 1. Ask and answer questions that need explanation 

Build basic skills 2. Observe and consider the results of 

observations 

Make conclusions 3. Make and consider the value of the decision 

Make a further explanation 4. Define terms and consider definitions using 

appropriate criteria 

5. Identify assumptions 

Devise strategies and tactics 6. Determine the action 

         Ennis (1985) 
 

The following shows the data on the cognitive test results of the control class and 

experimental class which were used as research subjects: 
 

Table.2. Statistical Description of the Results of the Cognitive Assessment of the Control 
Class 

 N Range  Minimum Maximum  Mean Standard 

Deviation 

Variance 

Control class 
pretest test results 

33 40 30 70 49.85 

 

9.88 

 

92.98851 

 
The results of the 
posttest control 
class 

33 45 40 85 64.84 10.79 
 

116.38 
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Table 3. Statistical Description of the Results of the Experimental Class Cognitive 
Assessment 

 N Range  Minimum Maximum  Mean Standard 
Deviation 

Variance 

The results of 

the pretest 
experimental 

class 

33 30 35 65 46.36 8.77 

 

76.98 

The results of 
the posttest 

experimental 
class 

33 35 60 95 77.88 
 

9.85 
 

96.92 
 

 
After obtaining data that the control and experimental groups have the same initial 

ability, the next step is to find out an increase in critical thinking skills through local history 

learning with a contextual teaching and learning approach. The improvement test is carried 
out with the aim of knowing the level of success of local history in improving the quality of 

history learning and improving students' abilities, especially in analyzing, identifying, 
evaluating, and synthesizing a historical event. Following are the results of tests conducted to 
determine the increase in critical thinking skills using the t test, while the aspects assessed 

include; 1) provide a simple explanation; 2) building basic skills; 3) draw conclusions; 4) 
Make a further explanation; and 5) developing strategies and tactics. 

The hypothesis used: 

H0: There is no significant increase and positive effect 
H1: There is a significant increase and a positive effect 

Decision test: 
     a) If t count has a significance level (2 tailed) (> 0.05), then H0 is rejected, and H1 is 

accepted 

     b) If t count has a significant levelnsi (2 tailed) (<0.05), then H0 is accepted, and H1 is 
rejected. 

 
Table.4. Summary of Cognitive Enhancement Tests 

No. Test Circuit Type of Test Sig Conclusion 

1 Normality test Kolmogorov-

Smirnova 

 Posttest data from the 

control class and 
experimental class were 
normally distributed. 

Control Class 0.200> 0.05 

Experiment Class 0.200> 0.05 

2 Homogeneity Test  Levene 

Statistics 

0.782> 0.05 Posttest data for the 

control and 
experimental classes 

have the same or 
homogeneous variants 

3 T test Independent 

sample test 

0.00> 0.05 There is an increase in 

learning outcomes 
before and after 
treatment  

Control Class 

Experiment Class 

 

Following are the results of the t test obtained:  
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Table 5. Independent Samples Test 

  Levene's 
Test for 

Equality 
of 

Variances t-test for Equality of Means 

  

F Sig. t df 

Sig. 

(2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% 

Confidence 
Interval of the 

Difference 

  Lower Upper 

Posttest 

Value of 
Cognitive 
Intelligence 

Equal 

variances 
assumed 

.077 .782 
-

5,125 
64 .000 -13,030 2,542 

-

18,109 
-7,951 

Equal 
variances 

not 
assumed 

  
-

5,125 
63,472 .000 -13,030 2,542 

-

18,110 
-7,950 

  

 Based on the test results above, it is known that the significance is 0.00 <0.05, it can be 
concluded that H0 is rejected and H1 is accepted. This means that there is an increase in 
students' critical thinking skills. This increase shows that historical learning integrated with 

local history using a contextual teaching and learning approach can develop students' 
cognitive skills, especially in critical thinking skills. 

Historical learning with local contentIt can be an alternative for teachers in providing 
new colors and knowledge for students, as well as an effort to improve students' ability to 
think critically through local events that can be analyzed and reconstructed. According to 

Wibowo (2016: 53), the learning process with local history will allow students to get closer to 
real situations in their environment, bring students to know their surroundings directly, and 

can break through the boundaries between the school world and the real world of students. 
Wibowo continued, students will gain a lot of experience, and will be encouraged to develop 
specific skills, for example by selecting sources, finding facts, and analyzing events. From 

this statement, we can judge how the learning of history will have meaning if it integrates 
local elements in it. Learning with local history also has benefits for students in developing a 

love for local culture and history, and raises enthusiasm in preserving their local identity. 
 

V. Conclusion 

 

Based on the findings of research conducted on students at SMAN 03 Gorontalo, it can 
be concluded that learning history by integrating local history using a contextual teacing and 

learning approach has been shown to significantly improve students' critical thinking skills. 
This statement can be proven by a series of tests carried out, where the t test obtained a 
significance of 0.00 <0.05, which means an increase in students' critical thinking skills. This 

study shows that learning with local history has contributed to improving students' 
competence in critical thinking skills. 
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