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Abstract : This paper deals with The Development of Contextual Text Based Exposition 

Writing Teaching Materials of Class X Students in State 16 Senior High School, Medan. The 

method used in the development of teaching material research is the Borg and Gall models 

which used to develop a product. The product of the learning module that was developed was 

a contextual text-based exposition writing material for class X students in state 16 Senior 

High School, Medan. This research and development refers to the theory of teaching material 

development proposed by Borg and Gall. The finding shows that Teaching Materials 

Development of Exposition Text Writing Based on Contextual is the development of teaching 

materials is needed by students and teachers in the learning process. This is due to improving 

the quality of learning to be better and more interesting. The use of contextual text-based 

teaching writing materials is considered more effective than the textbooks used by students. 

This is evidenced by better student learning outcome that is the use of textbooks (Pretest) 

70.68% with sufficient categories while the use of teaching materials for exposition text 

writing is based on contextual (Posttest) 81.40% with good categories. The effectiveness of 

teaching material based on the results of the pretest to posttest exposition text writing 

increased with a difference of 10.72%. Based on this, the product developed has been good 

and tested in improving students' ability in writing exposition texts in class X students in state 

16 Senior High School, Medan. 

Keywords : Teaching Materials Development, Exposition Text Writing, education, students 

 

I.  Introduction 
 

Learning in the 2013 curriculum is now inseparable from the scientific learning model, 

which is a learning model designed so that students actively construct concepts, laws and 

principles through the 5M stages (observing, asking, collecting data, associating, and 

communicating (Safuiroh: 2016: 1Vol 5) However, it does not mean that it is only focused on 

one concept of the learning model, the teacher can choose any model based that is suitable to 

be applied in the class..  

Safuiroh in his journal (2016: 7 Vol. 5), argues that there are 3 things that must be 

considered for teachers who want to choose the right learning model first, the suitability of 

learning models with attitude competencies in KI-1 and KI-2 and knowledge and skills 

competencies in accordance with KD-3 and / or KD-4); second, suitability of learning models 

with the characteristics of KD-1 (if any) and KD-2 which can develop competency attitudes 

and suitability of learning materials with demands KD-3 and KD-4 to develop knowledge and 

skills competencies; third, the use of a scientific approach that develops students' learning 

experiences through observing activities, questioning, experimenting / collecting information, 

associating, and communicating. 

In line with that contextual based model and the application of exposition text writing 

material is a model and also material that can also be included in the above category (5M). 

According to Trianto (2016: 10), contextual learning is a concept of learning that helps 
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teachers connect between the material they are teaching and the real world situation of 

students. 

In addition, it also encourages students to make connections between their knowledge 

and their application in their daily lives by involving the seven main components of effective 

learning, there are: constructivism, questioning, inquiry, learning community, modeling, 

reflection, and authentic assessment. 

So, the difference between the 5M model and the contextual model is the technical 

problem or the application in the class because each has its own style, this requires the 

teacher's creativity in making teaching materials that unite the model and learning material as 

interesting as possible. 

The teacher is expected to play a role in determining the success of the learning process 

through a teaching material. This is also reinforced by the Academic Qualification Standards 

and Teacher Competence, that teacher as professional educators are expected to have the 

ability to develop teaching materials that are in accordance with existing mechanisms by 

taking into account the characteristics and environment of students. 

Teaching materials are important in a process of learning activities, because the 

presence of teaching materials will certainly facilitate teachers in teaching and not only 

depend on conventional textbooks, but also make it easier for students to get knowledge well 

and efficiently. 

This is in line with the opinion of Prastowo (2015: 301), who argues that the benefits 

obtained by the teacher with teaching materials are not dependent solely on textbooks, while 

the benefits obtained by students are, the creation of interesting learning, motivational growth, 

reducing dependence and get convenience in studying each indicator contained in the learning 

device prepared by the teacher. 

Based on preliminary observations in high school to be studied, it can be seen that the 

teacher only uses compulsory books from the Ministry of Education and Culture, namely 

Indonesian language books SMA / MA / SMK / MAK class X curriculum 2013 which know 

that in writing exposition texts there are limitations to the themes specified in in the book that 

is only limited to economic and political themes, this is a difficult for students because not all 

understand about economics and politics, so the impression of the theme being raised is too 

high for high school students. 

 

II. Review of Literature 

 

2.1 Teaching Materials 

Teaching materials are materials or subject matter that are systematically arranged, 

which are used by teachers and students in the learning process (Pannen in Prastowo 2015: 

17). Then Majid (2013: 173) suggested teaching materials were all forms of material used to 

help teachers / instructors in carrying out teaching and learning activities. Furthermore 

Widodo and Jasmadi (2012: 40) state teaching materials are a set of learning tools that contain 

learning material, methods, boundaries, and ways of evaluating which are arranged 

systematically and attractively with the aim of achieving competence or sub-competence in all 

its complexity. Teaching materials can take the form of books, texts, modules, handouts, 

worksheets, and other forms. 

Dick, Carey (2013: 230), argues that “instructional material contain the content either 

written, mediated, or facilitated by an instructor that a student as use to achieve the objective 

also include information that the learners will use to guide the progress”. So it can be seen 
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based on the opinion above, Dick, Carey explained that the teaching material contained 

content that was written, mediated, or facilitated by the instructor used by students to achieve 

these goals and which included information about students that could be used to direct them 

to improvement. 

Then another opinion can be found from Djumingin (2017: 53), which states “teaching 

materials are the resources a teacher uses to deliver instruction. Each teacher requires a range 

of tools to draw upon in order to assist and support student learning”. It can be interpreted that 

teaching materials are sources used by teachers in delivering lessons. 

The same thing can also be seen from the opinion of Prastowo (2015: 17), who 

concluded that teaching materials are all materials (both information, tools and text) which are 

arranged systematically, which displays a complete figure of competence that will be 

mastered by students and used in the process learning with the aim of planning and reviewing 

the implementation of learning, for example textbooks, modules, handouts, worksheets, 

model mockups, audio teaching materials, integrative teaching materials, and so on. 

 

2.2 Learning Module 

According to Majid (2013: 176) the module is a book written with the aim that students 

can learn independently without or with the guidance of the teacher. Modules can be viewed 

as teaching program packages. Therefore a module is teaching materials created by teachers 

to help students in learning, both independently and mentally. 

Next is Smaldino, Lowthet, and Russel (2016: 118) stating “A module is an 

instructional package dealing with single conceptual unit of subject matter. It is attempt to 

individual learning by enabling the student to master one unit of contents before moving to 

another” which it can be interpreted that the module is an instructional package that deals with 

a single conceptual unit of a subject matter. 

So, a module is a learning tool that is deliberately created as a learning tool for students 

for certain subject matter according to their needs. Hamdani (2011: 219) defines that the 

module is a tool or means of learning that contains material, methods, boundaries of learning 

materials, instructions for learning activities, exercises and how to evaluate which are 

designed systematically and attractively to achieve the expected competencies and can be 

used independent. 

Furthermore Sabri (2017: 143), states that the module is a complete unit consisting of a 

series of learning activities arranged to assist students in achieving the goals that have been 

formulated. Then Surahman in Prastowo (2015: 105), states that the module is the smallest 

unit of learning that can be studied by individual students (selfinstructional), after participants 

complete one unit in the module, then students can move forward and learn the next unit of 

module. 

Based on some opinions above, it can be concluded that the module is a set of print-

shaped teaching materials which contain one subject matter that is discussed in depth 

complete with displaying discussion materials accompanied by practice questions and answer 

keys to provide assistance to students who do not know or wrong in answering. 

 

2.3 Exposition Text 

Priyatni (2014: 91) exposition text is a text used to convince readers of opinions 

expressed in a number of supporting arguments. Furthermore Kosasih (2014: 25) states that 

the exposition text is a text that presents an opinion or idea that is viewed from the author's 
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perspective and serves to convince the other party that the arguments presented are correct 

and based on facts. 

Then Keraf (2011: 3) argues that exposition text is one form of writing or rhetoric that 

seeks to explain and describe a point of thought, which can broaden the views or knowledge 

of someone who reads the description. Rahayu (2007: 160) states the exposition text is a form 

of writing that attempts to explain and describe a subject that can broaden the views and 

knowledge of the reader in revealing the facts. 

Another opinion Saddhono and Slamet (2014: 160) states that exposition text is a 

variety of discourses intended to explain or describe things that can expand or increase the 

knowledge and views of the reader. 

Based on the opinions above, it can be concluded that the exposition text is writing that 

aims to provide an explanation of a subject with various ideas, opinions, and supported by 

data in order to provide knowledge / information to the reader that what is conveyed is correct 

based on the author's perspective. 

 

2.4 Contextual Based Learning Method 

According to Trianto (2016: 10) contextual learning is a concept of learning that helps 

teachers connect between the material they are teaching and the real world situation of 

students. Besides that, it also encourages students to make connections between their 

knowledge and their application in their daily lives by involving the seven main components 

of effective learning, there are: constructivism, questioning, inquiry, learning community, 

modeling, reflection and authentic assessment. 

Then Nurhadi (2010: 4) explains that contextual learning is a unique concept of learning 

because the teacher presents real-world situations into the classroom and encourages students 

to make connections between the knowledge they have and the application in their lives as 

family members and society. 

Then Majid (2014: 228), explains that contextual learning is a learning concept that 

helps teachers associate material taught with students' real world situations and encourages 

students to make connections between their knowledge and their application in their lives as 

family members and society. 

Moh. Rudiyanto in his journal “The Implementation of Contextual Teaching and 

Learning (CTL) in English Class” volume 2 (2009:232) explains that The CTL system is an 

educational process that aims to help student’s see meaning in the academic material they are 

studying by connecting academic subjects with the context of their daily lives, that is, with the 

context of their personal, social, and cultural circumstance. 

 

III. Research Method 
 

The location of this research was conducted in class X of state 16 Senior High School, 

Medan. The reason for choosing this location is because there has never been a research on 

the same problem, the location of the school which is relatively easy to reach. When the study 

was held January 7-22, 2019 

The population in this research and development is all students of class X state 16 

Senior High School, Medan. To determine the effectiveness of the module developed, it only 

takes random sampling techniques, and then the sample set in the study is class X MIA 4, 

which amounts to 32 students. 
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The method used in the development of teaching material research uses the Borg and 

Gall models used to develop a product. The product of the learning module that was 

developed was a contextual text-based exposition writing material for class X students of state 

16 Senior High School, Medan. This research and development refers to the theory of 

teaching material development proposed by Borg and Gall. Sugiono (2015: 409). 

 

IV. Discussion 
 

This paper is a research and development which aims to produce a product in the form 

of contextual text exposition modules. Borg & Gall in Sugiono (2015: 412) explains that 

"Research and Development" in education is an industry-based development model where the 

findings of research are used to designing learning products, which are then systematically 

tested in the field, evaluated and refined to produce a learning product that meets certain 

standards, that are: effective, efficient and quality. Effective is a measure of the superiority of 

the product in achieving the learning objectives or competencies in accordance with the 

criteria or indicators of learning completeness standards that have been previously set by the 

school, institution, or government. Efficient is the product developed to be able to provide 

assurance that in terms of time, cost and energy needed to achieve certain learning objectives 

or competencies are shorter, cheaper, and lighter when compared to using previous learning 

products. Quality is the product developed must meet industry standards from various aspects. 

The products are shown to produce better quality learning. Of the many existing 

research and development models, which specifically direct research and development in the 

field of education is the R & D model developed by Borg and Gall. Steps for implementing 

the model include preliminary studies, initial product development (planning), product 

validation and product testing (individual, small group, limited service trials). 

The first stage of the preliminary study is the earliest stage in the product development 

process. Needs analysis is an activity carried out in a preliminary study. This is corroborated 

by the opinion of Sanjaya (2008: 91) which states that the importance of needs analysis is in 

accordance with the design goals developed to help resolve learning needs for students. 

The analysis of teaching material needs is carried out to identify the teaching materials 

that have been used and the instructional materials desired in the learning process. The results 

of the analysis of teaching material requirements were obtained using a questionnaire. From 

the results of the questionnaire it was found the fact that all this time teachers and students 

only used textbooks from the Ministry of Education and Culture in the learning process in 

schools without any other companion teaching materials. In addition, teachers and students 

also need teaching materials that are appropriate to their environmental context, especially 

during exposition text learning. So far, the text presented in writing exposition texts that have 

been used in schools using themes that I think are "too heavy" for class X high school 

students who are only limited to the political and economic fields, therefore the development 

of teaching materials that are appropriate to the context of the student environment is needed 

so that learning exposition text writing can be more directed and easy to understand students 

also efficient for the teacher in teaching it. 

The second stage is the initial product development. At this stage, an outline of the 

material consists of 4 KDs which will be described in the module. Then the module structure 

design that clearly shows the module starts from the module cover, concept map, usage 

instructions, learning activities, student worksheets, summaries and bibliography. 
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After developing and producing a product in the form of a learning module, a material 

expert and design expert validated it. At the time of validation there are several improvements 

or revisions to improve product quality. There are some suggestions from the expert 

validators of the material and design: 

Table 4.1 Suggestion from material experts 

No.               Suggestions 

1 Contextual-based exposition text can be limited to the background of North Sumatra. 

2 Improve the use of words to be more communicative. 

3 The high-reasoning matter needs to be sharpened again in the stimulus. 

4 Note the use of spelling must match PUEBI. 

5 Clarify the source of the reading in each exposition text quoted. 

 

Table 4.2 Suggestion from the expert validators of the material 

No.              Suggestions 

1 Revised the appearance of colors on the cover to make it more attractive. 

2 Revision of training views for students. 

3 Show illustrations that can illustrate the story presented in the example exposition text. 

4 Don't use too many colors in the module. 

5 The size of the title of the teaching material is enlarged. 

6 Fix the location of the logo on the cover. 

 

Each assessment result will be classified with the percentage criteria table for the 

appearance of indicators in the teaching materials as follows: 

         Table 4.3 Result classified with the percentage 

Answer Score 

Very Good 90-100% 

Good 80-89% 

Enough 60-79% 

Poor 40-59% 

Very Poor <40% 
       (Arikunto, 2015:46) 

 

The results of the content worthiness assessment obtained an average percentage of 

91.48% with the criteria of "very good". The results of the worthiness aspect of presentation 

obtained an average percentage of 94% with the criteria of "very good" and the results of 

language assessments obtained an average percentage of 93.75% with the criteria of "very 

good". 

After that, the next is an assessment of the design of the product produced. This 

assessment was carried out by design experts intended to improve the display quality of 

contextual text based exposition writing materials. The results of the validation of teaching 

materials by design experts obtain an average percentage of 90% with the criteria "very 

good”. 

The third step is to test the product. Product trials are divided into 3 parts, namely: 

individual trials, small group trials and limited field trials. Individual trials obtained a 

percentage of 85.04% with the criteria of "good". The results of the assessment of material 

indicators are in the "good" category with an average percentage of 81.25%. Language 
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indicators obtain an average percentage of 88.88% with the criteria of "good" and indicators 

of attraction obtain an average percentage of 85% with a good category ". Some of the data 

above show that contextual text-based exposition writing teaching materials are in accordance 

with the needs of students. 

The shortcomings in this individual trial are those that are in the criteria of "enough" or 

with a percentage of 75%. Of the 12 item rating points there are 4 items with a percentage of 

75%. This is a matter that needs to be corrected again to be increased in small group trials. 

Following are the indicators, namely about the module assessment presented easily 

understood, presentation of material encourages discussion, makes student learning more 

directed and coherent, makes students not bored with modules. This is of course not 

satisfactory because there are still those who are in the "enough" criteria. Because good 

teaching materials are like the opinion of Djumingin (2017: 53) Teaching materials are the 

resources a teacher uses to deliver instruction. Each teacher requires a range of tools to draw 

upon in order to assist and support student learning. It is a resource that teachers can use to 

convey various instructions (communicative in nature). The teacher makes a series of tools 

that can be used to support student learning. 

The results of the assessment of small group trials were conducted to re-examine 

student responses to the module as well as weaknesses after individual trials were conducted. 

Small group trials got a percentage of 86.26% with the criteria of "good", material indicators 

obtained an average percentage of 84.72% with the criteria of "good", language indicators 

obtained an average percentage of 87.96% with the criteria of "good" and indicators of 

attraction get an average percentage of 84.72% with the criteria of "very good". After a small 

group trial has been completed, the next stage of the trial is limited. 

Overall, the trial of this small group is already in the criteria of "good". There are 12 

item rating points, the average overall score shows a percentage of 86.26%, of course there is 

a slight increase from the previous trial. The lowest value of 80.5% contains the sentence that 

has not been used effectively on the module is one drawback and will be increased in the next 

trial. The highest value is 94.4% which contains an interesting display module. There is a 

range that is quite far between the lowest and highest values, which is approximately 13.9%. 

So based on these findings a series of improvements were made to be used in the next trial. 

The advantages of this module are located in the content content around the discussion in 

Medan city. This is something that makes students interested because they feel familiar with 

things that exist in their environment. In line with the opinion of Anwar (2010: 93), which 

states that a good module must be user friendly, the module should meet familiar rules and be 

friendly / familiar with the user. 

Limited field trials were conducted to determine the extent of the contextual use of 

exposition text-based teaching materials for students. Limited field trials obtained an average 

percentage of 94.85% with the criteria of "very good". The results of the assessment on the 

material indicator obtained an average percentage of 94.92% with the criteria of "very good", 

the language indicator obtained an average percentage of 94.01% with the criteria of "very 

good" and the last indicator of attraction gained an average percentage of 95.63 % with the 

criteria of "very good". Thus the teaching material of the exposition text based on the 

conceptual approach has met the needs of learning. 

Overall, this limited field trial is already in the criteria of "very good". There are 12 item 

rating points, the average overall score shows a percentage of 94.85%, of course far adrift 

with the previous trial which amounted to 86.26% which has a difference of 8.59%. This is 

based on the evaluation results from previous trials and perfect things that are still lacking. 
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With this high value acquisition, of course students feel satisfied with the teaching materials 

produced because they have met their expectations of a contextual based learning module. 

The lowest value is 92.2%, but this is already in the "good" category, containing the module 

material, making students happy to learn it. The highest score of 97.7% contains an attractive 

module display, the previous difference is quite far between the highest and lowest values in 

the trial this time thinning at 5.5%. This is an improvement in learning and evaluation 

material for the improvement of the module in the future so that the goal of making the 

module is successful, as Prastowo believes (2015: 108), so that students can learn 

independently without or with the guidance of teachers / educators. 

The worthiness of contextual text-based exposition text teaching material is obtained 

from the results of validation carried out by material experts and design experts. Learning 

material developed through a contextual approach has its own characteristics. MONE (2012: 

5) the characteristics referred to relating to the characteristics of the contextual approach 

include: 1) the relationship with the context of the environment in which students live which 

includes the physical environment, social environment, cultural environment, political 

environment, and psychological environment; 2) material in the form of facts, concepts, 

principles, procedures, values, and attitudes of KI, KD, and indicators; 3) linkages with other 

integrated subject matter; 4) able to be applied in real life students; 5) provide direct 

experience through inquiry activities; 6) developing cooperative abilities as well as 

independence; and 7) developing the ability to reflect. 

The worthiness of teaching materials in terms of material includes aspects of 

assessment, namely the worthiness of content, the worthiness of presenting and the worthiness 

of language. The aspect of content worthiness obtained an average percentage of 91.48% with 

the criteria of "very good". The worthiness aspect of the content includes four sub-

components, namely (1) the suitability of the material with KI and KD, (2) the accuracy of the 

material, (3) the updating of the material and (4) encouraging curiosity. The first sub-

component obtained an average percentage of 95.83% with the criteria of "very good". In the 

second sub-component obtained an average percentage of 85.71% with the criteria of "very 

good". In the third sub-component obtained an average percentage of 96.87% with the criteria 

of "very good". The last sub-component obtained an average percentage of 87.50% with the 

criteria of "good". 

The shortcomings of teaching materials produced can be seen from the assessment of 

material experts. In the aspect of worthiness the content lack of teaching materials lies in the 

accuracy aspect of the terms because it can get a percentage of 75% including the criteria 

"enough". The rest are in the criteria of "good" and "very good" this can be seen from 16 

items of assessment 1 in the category of "enough" with a percentage of 75%, namely in the 

accuracy of terms that are still lacking in delivery, 10 items get a percentage of 87, 5%, 

namely the completeness of the material, the completeness of the concept, the accuracy of the 

facts, the accuracy of the image, the accuracy of the notation, the accuracy of the reference, 

the suitability of the material with the development of science, encouraging curiosity, the 

ability to ask questions, and 5 items with a percentage of 100% at the breadth of material 

aspects, the depth of the material, using case examples in everyday life, images, diagrams, and 

illustrations according to daily life, librarianship updates. The lowest distance of 75% to the 

highest 100% has a difference of 25%. 

The worthiness aspect of presentation obtained an average percentage of 85.70% with 

the criteria of "good". The feasibility aspect of presentation includes three sub-components, 

namely 1) presentation techniques, 2) learning presentation and 3) presentation. The results of 

http://www.bircu-journal.com/index.php/birle
mailto:birle.journal@gmail.com
mailto:birle.journal.qa@gmail.com


Budapest International Research and Critics in Linguistics and Education (BirLE) Journal 
Volume 2, No 2, May 2019, Page: 156-166 

e-ISSN: 2655-1470 (Online), p-ISSN: 2655-2647 (Print)  
www.bircu-journal.com/index.php/birle  

emails: birle.journal@gmail.com  
birle.journal.qa@gmail.com 

 

164 
 

_______________________________________________________ 
DOI : https://doi.org/10.33258/birle.v2i2.287 

 

the assessment in the first sub-component obtained an average percentage of 87.50% with the 

criteria of "good". In the second sub-component, the average percentage was 98.43% with the 

criteria of "very good". Finally in the third sub-component obtained an average percentage of 

98.43% with the criteria of "very good". 

Overall, the assessment of the feasibility of this presentation has been classified as the 

criteria of "good" and "very good". It can be seen from a total of 13 items of assessment. 

There are 4 items with a percentage of 87.5%: systematic consistency of presentation in 

learning, conceptual wrangling, centered to students, examples of questions in each learning 

activity. More than 9 items with a percentage of 100%, that is involvement of students, 

stimulating students' abilities, practice questions at the end of each lesson, key answers to 

practice questions, introduction, table of contents, glossary summary , Bibliography. The 

lowest value is 87.7% and the highest is 100% with a difference of 12.5%. 

The worthiness aspect of language gets an average percentage of 93.75% with the 

criteria of "very good". The worthiness aspect includes six sub-components, namely 1) 

straightforward, 2) communicative, 3) dialogical and interactive, 4) conformity with the level 

of development of students, 5) the fidelity and integration of the flow of thought and 6) the 

use of terms, symbols and icons. The first sub-component obtained an average percentage of 

100% with the criteria of "very good". The second sub-component obtained an average 

percentage of 93.75% with the criteria of "very good". The third sub-component obtained an 

average percentage of 87.50% with the criteria of "very good". The fourth sub-component 

obtained an average percentage of 93.75% with the criteria of "very good". The fifth sub-

component obtained an average percentage of 87.50% with the criteria of "good". The last 

sub-component obtained an average percentage of 100% with the criteria of "very good". 

In this language worthiness aspect of 13 items of assessment points there is 1 that has a 

percentage of 75% with the category "enough" containing the ability to encourage critical 

thinking, there are 4 items that have a percentage of 87.5% namely the accuracy of language 

use, compatibility with the emotional level of students , intertwining between paragraphs, 

interdependence between learning activities, the remaining 8 items have a percentage of 100% 

namely the accuracy of sentence structure, effectiveness of sentences, conformity of terms, 

readability of messages, ability to motivate messages, suitability of intellectual development 

of students, consistency of use of terms, consistency of use of symbols. The lowest distance to 

the highest value is 25%. 

Based on these data, it can be concluded that the content of the contextual-based 

exposition text writing module is in accordance with the cognitive level and ability of 

students. Therefore this module is feasible to be tested in class X students of SMA 16 Medan. 

Then in the aspect of worthiness of graphics (design) obtain an average percentage of 

90% with the criteria of "very good". The aspect of graphic feasibility reads three sub-

components, namely 1) module size, 2) module cover design and 3) module content design. 

The first sub-component obtained an average percentage of 93.75% with the criteria of "very 

good". The second sub-component obtained an average percentage of 91.66% with the criteria 

of "very good". The third sub-component obtained an average percentage of 84.21% with the 

criteria of "good". 

The shortcomings are seen from the whole of the 30 items rated the lowest value there 

are 9 items in the criteria of "enough" with a percentage of 75%, then there are 11 items of 

assessment are in the criteria of "good" with a percentage of 87.5%, and finally there are 9 

items assessment with the criteria of "very good" with a percentage of 100%. Teaching 

materials for writing contextual exposition-based texts have been revised and improved in 
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accordance with the suggestions and input from the design experts described earlier. Thus it 

can be concluded that this teaching material is feasible to be tested to high school students and 

is suitable for use in Indonesian language learning especially in exposition text material. 

 

V.  Conclusion 
 

Based on the results of the needs analysis states that the development of teaching 

materials is needed by students and teachers in the learning process. This is due to improving 

the quality of learning to be better and more interesting. The use of contextual text-based 

teaching writing materials is considered more effective than the textbooks used by students. 

This is evidenced by better student a learning outcome that is the use of textbooks (Pretest) 

70.68% with sufficient categories while the use of teaching materials for exposition text 

writing is based on contextual (Posttest) 81.40% with good categories. The effectiveness of 

teaching material based on the results of the pretest to posttest exposition text writing 

increased with a difference of 10.72%. Based on this, the product developed has been good 

and tested in improving students' ability in writing exposition texts in Class X Medan 16 High 

School. 
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