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Abstract: The aim of this study is to find out learning ageedah students by using point
counterpoint learning model. This research was conducted at Deli Serdang IT Middle School,
Percut Sei Tuan District. Deli Serdang Regency, North Sumatra Province. This research was
conducted in Odd semester of the 2019/2020 school year with treatment given 4 meetings. For
one meeting, it took 2 x 40 minutes. The results of research and discussion that has been stated
previously, then in this study it can be concluded that the Ageedah learning outcomes of
students taught with the Point Conterpoint model are higher than students taught with
expository learning models.
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l. Introduction

The issue of education that is of concern at the moment is that most students are not able
to connect between what they are learning with how it is used in real life. This is due to the
learning they received emphasizes the level of memorizing the material without being followed
by deep understanding or understanding and application in the environment, which can be
applied when they are faced with new situations in their lives. (Muslich, 2007: 40)

But in the improvement of Indonesian education, it is also important to realize that no
matter how good the curriculum is, how complete the facilities are, and the teacher controls the
teaching and learning process, there is nothing meaningful if the students are not serious in
their learning activities. In line with that Hudojo (Trianto, 2009: 19) states "a good learning
system that has characteristics: (a) students are actively involved in their learning. Students
learn material (knowledge) meaningfully by working and thinking, and (b) new information
must be linked to previous information so that it integrates with the schemes that students have.
“This means that the students themselves determine the level of learning outcomes.

Furthermore according to George J. Mouly (Trianto, 2009: 9) that "learning is basically
a process of changing one's behavior thanks to the experience"”. Learning is a complex event,
many factors and conditions are involved. Each factor is closely related to other factors and
together as well as individually determines how the learning process takes place and how the
level of learning outcomes achieved. The influence of these factors, not only on the process of
ongoing learning activities but also affects the learning outcomes themselves. Because of the
learning implementation process, learning outcomes will be obtained later.

In order to improve the learning outcomes of Ageedah moral which have not been
achieved properly, various efforts can be made to improve student learning outcomes. One
effort is made to improve the quality of learning by applying better learning models. Learning
activities are the main thing in education that cannot be separated from the role of teaching
staff. The ability of teaching staff to master learning technology to plan, design, implement and
evaluate and conduct feedback is an important factor in achieving learning objectives. The
ability of teachers to master learning material, the use of media, the determination of learning
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models and the selection of teaching methods is an effort to expedite the learning process and
improve results in achieving learning objectives (Hamalik. 2003: 56).

Based on the discussion and survey results of researchers at AL-Hijrah IT Middle School
and Salsabila IT Middle School, the learning model used so far is a conventional learning model
that tends to be centered on the teacher and does not involve the role of students so that learning
outcomes of Ageedah have not been satisfactory. In connection with the above problem, in this
study an effort to improve the learning outcomes of Ageedah moral was proposed to presents
a Point Conterpoint learning model. Supported by research on expository conducted by Sahat
Siagian and Paimin Tanjung (2015: 56) the science learning outcomes of students who were
taught with discovery learning models were higher than the science learning outcomes of
students who were taught with expository learning models with F<" = 6.36> F#le = 3,98,
teachers are only limited to using varied lecture methods and assignments to students.
Operationally, the teacher explains the material to students and then provides examples in real
life. After completing explaining the material, the teacher tells students to work on the
questions contained in the package book and worksheets independently. Students are then told
to come to the front of the class one by one to give answers to each question they do. so the
learning process does not vary, the teacher does not utilize a learning model that is able to make
the learning process more interesting.

Based on the description above, there appears to be a gap between real conditions and
expectations. The main gap of the subject is the initial condition of learning outcomes Ageedah.
From the documentation of the value of religious subjects from 2013/2014 the same as
Ageedah moral 2016/2017 school year, as in table 1.

Table 1. Learning Results for Ageedah Ahlak Subjects Competency Standards

No School year Student Value Range Total students
<60 |61-70 71-89 |9,0-10

1 2013/2014 10 50 50 10 120

2 2014/2015 16 53 43 10 122

3 2015/2016 19 48 44 14 125

4 2016/2017 14 55 43 10 124

Source: Middle School IT Religion Teacher

From the information provided by the Office of Education school supervisors, it is found
that the problems in religious learning so far, teachers still use achievements orally (lectures)
or discussions without elaborating in depth the material being studied. Teachers tend to be text-
oriented and use conventional models even though the media is an intermediary tool that makes
it easier for teachers to present more interesting material and make students more motivated in
learning what else when middle school age.

I1. Review of Literature

2.1 Learning outcomes

Learning is an attempt by someone to obtain a new change in behavior as a whole, as a
result of his own experience in interaction with the environment. There are several opinions
regarding the definition of learning put forward from several learning theories, among others,
according to the theory of behaviorism and the theory of cognitive.
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According to Bigge (1982: 52) states that learning is a change in behavior as a result of
the interaction between stimulus and response. In other words, learning is the change
experienced by students in terms of their ability to behave in new ways as a result of the
interaction between stimulus and response. Behaviorism theorists assume someone has learned
something if someone can show changes in behavior. According to this theory, the most
important thing is input or input in the form of stimulus and output or output in the form of
response. Stimulus is anything given by the teacher to students such as teaching aids, work
guidelines, or certain ways to help student learning, while the response is the reaction or
response of students to the stimulus provided by the teacher.

The purpose of learning according to the theory of behaviorism is emphasized on the
addition of knowledge, while learning as a "mimetic" activity, which requires students to re-
express knowledge that has been learned in the form of reports, quizzes, or tests. Learning
evaluation is seen as a separate part of learning activities, and is usually done after the learning
activities are completed. This theory emphasizes evaluating individual students' abilities.

2.2 The Nature of Learning Ageedah Morals

This ageedah subject is a branch of Islamic education, according to Zakiyah Daradjat
Islamic education is an effort to foster and care for students so that they can always understand
the teachings of Islam as a whole. Then live the goal that in the end can practice and make
Islam as a way of life.

Ageedah in terms of language (etymology) means "bond". Ageedah someone, meaning
"bonding someone with something". The word ageedah comes from Arabic, agoda-ya 'qudu-
agidatan. Meanwhile, according to the term ageedah, that is, the belief or belief in something
in each person's heart that makes the heart calm. (Yumansyah, 2008: 3).

The word etymology is etymologically derived from Arabic, the plural form of the word
khulug or al-khulg which in language means, among other things, character, temperament,
behavior, or character. In essence khulg (character) is a condition or trait that has permeated
the soul and become a personality until from that arises various kinds of actions in a
spontaneous and easy way without being made up and without thinking. Then Ibnu Athir, as
revealed by Humaidi Tatapangarsa, said that the essence of khulug's meaning is an exact human
inner description (attitude and nature), while kholqu is a description of its outer form (facial
expression, skin color, height, body height, etc.). So based on the perspective of the validity of
the essence of morality in everyday terms is equated with manners, decency, manners, manners
(Indonesian version), whereas in English it is equated with morals or ethics. According to
Greek the term morality is influenced by the term Ethos, or Ethicos or ethics (without using
the letter H) which implies an ethical meaning which means human effort to use reason and
power, he thought to solve the problem of how he should live if he wants to be good. And
ethics is a science not a teaching.

From the above understanding we can know the use of the first morality is related to
human faith, while the second relates to worship which is an embodiment of the Faith, if these
two things are separate then, morals will damage the purity of the soul and human life. Moral
is very important for human life, the importance of ageedah is not only for humans in their
status as individuals, but also means for family and community life even for the life of the
nation and state.

Morals are the pearl of life that distinguishes humans from animals. To develop ageedah
morals for students or adolescents needed modification of moral elements with cultural factors
where children live. Moral teaching programs should be adjusted to the characteristics of these
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students, which include moral elements are 1) Moral inheritance, 2) Feelings, 3) Moral
behavior and 4) Existential belief / faith. Ageedah moral education is a conscious and planned
effort in preparing students to recognize, understand, appreciate and believe in Allah SWT and
to realize it in noble moral behavior in daily life based on the Qur'an and Hadith through
activities of guidance, teaching, training and use experience. Accompanied by guidance to
respect adherents of other religions and their relationship with harmony between religious
communities in the community to realize the unity and integrity of the nation.

2.3 The Nature of the Point Conterpoint Learning Model

In language, the model can be interpreted as a strategy, tips, tricks or ways. Fathurrahman
(2007: 3). While the Model in general is a plan about the utilization and use of existing potential
and means to improve the effectiveness and efficiency of teaching. Slameto (2010: 76).
Literally, the word "Model" can be interpreted as art (art) carrying out strategy that is strategy
or plan. In the perspective of Psychology, said the Greek-derived model, means an action plan
consisting of a set of steps to solve a problem or achieve a goal. While what is called Learning
is to teach students to use the principles of education and learning theory is the main
determinant of educational success. Learning is a two-way communication process, teaching
is carried out by the teacher as an educator, while learning is carried out by students or students.
(Muhibbin Syah, 2007: 214).

According to Dick and Carey (2009: 32) Learning Model is not only limited to the
procedure of activities, but also includes the material or teaching package. This model can be
applied if the teacher wants to present a topic or problem that raises a variety of different views.
Therefore convey the topic to students and ask for their opinions or views. After knowing the
various views of students, group students according to their views. Make sure they sit
separately to foster a healthy atmosphere of discussion or debate. Whereas Point Conterpoint
means contending opinions in accordance with perspective, this model is a technique to
stimulate discussion and gain a deeper understanding of various complex issues.

2.4. The Purpose of Implementing the Point Conterpoint Learning Model

The purpose of applying the Point Conterpoint learning model is to train students to look
for strong arguments in solving an actual problem in the community according to the position
played. (Ismail, 2009: 79).

Silberman (2006: 30) says that this model is an activity with powerful techniques to
stimulate discussion and gain a deeper understanding of various complex issues of the format
is similar to a debate but less formal and runs faster. The same thing was stated by Hisham
Zaini (2007: 42) that the Point Conterpoint Learning Model is an excellent learning process
used to involve students in discussing group issues in depth. From the explanation of the theory
above it can be concluded that the Point Conterpoint learning model is an approach in learning
by means of discussion that has similarities with the opinions, only in the Point Conterpoint
learning model the learning atmosphere tends to be more free and not too formal. This model
is also very well used to involve students in discussing complex issues in depth. Thus it is
possible for students to have the freedom to express or express opinions in the discussion
process.

Basically, the point Conterpoint learning model can be used in every subject, because
this model is a model that stimulates student motivation in learning, but the point Conterpoint
learning model will be more effective if applied to the subject of life confusion can be taken as
an example of the issue of the MUI fatwa on its forbidden to smoke. So it can be concluded
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that this learning model can be applied to the lessons of Religion, Islamic Education, and
Islamic religious education and so on.

So the Point Conterpoint learning model is a way in the learning process that provides
opportunities for students to actively argue (submit ideas, ideas) from problems that arise or
deliberately raised in learning in accordance with existing rules.

2.5 The Nature of the Expository Learning Model

Learning that emphasizes the process of delivering material verbally from a teacher to a
group of students with the intention that students can master the lesson optimally. Expository
learning model is the same as the direct learning model (directinstruction). Because in this
model the subject matter is delivered directly by the teacher. Students are not required to find
the material. Material as if it had already been made. Therefore, the expository model
emphasizes the process of speaking, so it is often called the term chalk and talk model.

"Direct learning is developed from behavioristic learning theory. Behavioral learning
theories have contributed significantly to the direct learning model. The direct learning model
is a teaching approach that can help students learn and master basic skills and obtain
information step by step. The basic skills in question can be in the form of cognitive and
psychomotor aspects as well as other information which is the basis for building more complex
learning outcomes ". Fathurrohman (2015: 166)

I11. Research Method

This research was conducted at Deli Serdang IT Middle School, Percut Sei Tuan District.
Deli Serdang Regency, North Sumatra Province. This research was conducted in Odd semester
of the 2019/2020 school year with treatment given 4 meetings. For one meeting, it took 2 x 40
minutes.

Population is the entire subject of Arikunto research (2002: 108) The population in this
study were all grade VII students in AL Hijrah IT Middle School and Salsabila IT Middle
School in Percut Sei Tuan District. Deli Serdang Regency, North Sumatra Province, where IT
AL-Hijrah Junior High School consists of 2 classes with a total of 50 students. And Salsabila
IT Middle School consists of 2 classes and the total number of students is 50 students.

Table 2. Total Population

No | SMP IT HIJRAH Total Students
1 Class VII- A 24
2 Class VII-B 26
Total 50
SMP IT SALSABILA
1 Class VII- A 26
2 Class VII-B 24
50

Testing the statistical hypothesis for the Point Conterpoint learning model and the
Expository learning model is as follows:

Ho : HAL < pA2
Ha : JAL1> pA2
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With the sentence can be written:

H°% Ageedah learning outcomes of students who are taught with the Point
Conterpoint learning model is lower or equal to Ageedah learning outcomes
of students who are taught with the Expository learning Model.

H?: Aqeedah learning outcomes of students who are taught with the Point
Conterpoint learning model is higher than Ageedah learning outcomes of
students who are taught with the Expository learning Model.

From the data calculation results, the average learning outcomes of Ageedah students
taught by the Point Conterpoint learning model is 33.11 and the standard deviation is 3.58 while
the average learning outcomes of Aqgeedah students who are taught with the Expository
learning Model is 30.02 and the standard deviation 3.51.

The results of analysis of variance showed between the two average learning outcomes
of Ageedah students with two learning models there were significant differences at the
significance level of 0.05 where F®" = 17.64 while F©' = 3,94 so that HO was rejected and
Ha was accepted. Thus it can be concluded that the ability of Ageedah student learning
outcomes taught by the Point Conterpoint learning model is higher than the Ageedah learning
outcomes of students who are taught with the Expository learning Model.

V. Discussion

The highest value of the ability of Ageedah students who were taught with the Point
Conterpoint learning model was 38 and the lowest value was 26. With the sturges technique
obtained range 12, the number of class intervals 7 and the length of the class interval 2. List of
the frequency distribution of learning outcomes Ageedah students who learned with the Point
Conterpoint learning model can be seen in the following table 3.

Table 3. Distribution of student learning outcomes Ageedah learning with the Point
Conterpoint learning model.

Class Interval Fi Relative Frequency (%)
26 — 27 4 7,69
28 -29 5 9,62
30-31 8 15,38
32-33 11 21,15
34-35 9 17,31
3637 8 15,38
38-39 7 13,46
52 100,00

With the results of basic statistical calculations obtained an average value = 33.11,
median value = 33.10 mode value = 32.70 standard deviation = 3.58 and variance value =
12.79. Based on table 4.1. It was obtained 32.69% of students who had Ageedah learning
outcomes below average, and 46.15% of students who had Ageedah learning outcomes above
average. The Ageedah learning outcomes of students who are taught with the Point Conterpoint
learning model can be seen in the following histogram.
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Figure 1. Histogram of the Ageedah student's learning outcomes distribution frequency

which is taught with the Point Conterpoint learning model.

From the results of the ideal value with three categories in Ageedah learning outcomes
students using the Point Conterpoint learning model tend to fit into the medium category.

Based on the results of research conducted for Ageedah Learning Outcomes students who
were taught with the Point Conterpoint learning model obtained an average score of 33.17
while students who were taught with the Expository Learning Model only gained an average
of 30.63. Learning Outcomes Aqgeedah students who are taught with the Point Conterpoint
learning model are higher than the average value of students who are taught with the Expository
learning Model. Which is reinforced by the results of the Scheffe test calculation. This indicates
that the Point Conterpoint learning model is better at increasing students' understanding of
Ageedah compared to the Expository learning Model. This shows that to teach Ageedah subject
matter it is better to use the Point Conterpoint learning model compared to the Expository
learning Model.

In the learning process every teacher must have the ability in an effort to create a pleasant
and conducive learning atmosphere. In order to create a pleasant and conducive learning
atmosphere it is not easy, because it requires knowledge and skills on how to create a conducive
and pleasant classroom atmosphere, one of the efforts for that is to use a learning model that is
inseparable from the characteristics of the students being taught, because if the teacher knows
student characteristics, the teacher will know the learning model that will be used. As in
research by Made (2014) that the effect of learning Point Conterpoint with mind mapping
teaching on mathematics learning skills has a very significant influence. Thus the teacher can
apply the learning model appropriately and know the needs of students which will improve
student learning outcomes Aqgeedah and also be able to achieve learning objectives well.

Learning model is a model for organizing learning content that refers to ways to choose
and apply subject matter in a meaningful structure. As a variable in learning, the learning model
is very influential in improving student learning outcomes Ageedah.

Ageedah lessons are very interesting if taught by using the Point Conterpoint learning
model so that it will make it easier for students in learning to be taught by the teacher or after
being taught by the teacher in addition to students can use the time by using the In focus tool
for learning, student learning outcomes will appear more clearly when students are able to be
active and innovative individually with the monitoring of parents of students and teachers, the
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ability of students will be further improved and train students to interact by using the Point
Conterpoint learning model.

In this study, based on the first hypothesis testing, it was obtained that the application of
the Point Conterpoint learning model had a significantly different effect on the learning
outcomes of Ageedah where FU"> Fi8le o that for the first research hypothesis Ha was
accepted and HO was rejected. Therefore, the Expository Learning Model is less effective to
facilitate students in learning because in this learning there is no positive interdependence so
that the knowledge they gain is not as much as that obtained by students who use the Point
Conterpoint learning model. So from this study it is clear that the Point Conterpoint learning
model will give a better influence on the learning outcomes of Ageedah compared to the
Expository learning Model.

The findings of this study also support previous research conducted by Prayekti (2014)
who examined the Point Conterpoint learning approach to improve the learning outcomes of
high school students. Then research by the use of the Point Conterpoint learning model greatly
encourages the improvement of students' Ageedah learning outcomes and enhances the ability
of students to learn independently on the Ageedah subjects of MAN Medan City.

V. Conclusions

Based on the results of research and discussion that has been stated previously, then in
this study it can be concluded that the Ageedah learning outcomes of students taught with the
Point Conterpoint model are higher than students taught with expository learning models.
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