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I. Introduction 
 

In the Philippines, one of the problems besetting the educational system is that many 

Filipino children struggle with reading which is particularly linked to low achievement 

results especially in the public schools. The low achievement results are further remarked 

to the poor development of reading skills among the learners. In 2019, the Southeast Asia 

Primary Learning Metric [SEA-PLM] reported that a percentage of Filipino fifth graders 

performance exhibited least proficiency in three learning areas: mathematics, writing and 

reading (Bernardo et al., 2022).  

The grade five learners’ performance was assessed from chosen schools in six 

countries of Southeast Asia. It was evident in the data that Philippines is the second-least 

performer in reading with 10 percent, followed by Laos with a performance of only 2 

percent (UNICEF and SEAMEO, 2020). Rivera and Aggabao (2020) also found out that 
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the reading difficulties of grade five pupils were particularly manifested on level of word 

recognition and reading comprehension. 

Reading is a powerful tool that can be readily acquired to sustain the cornerstone of 

learning. In order to acquire knowledge and enhance new learning skills, reading ability 

must be developed in pupils. The ability to read is important to the learning of children 

along with the development of their skills in literacy and dynamic society involvement 

(DepEd, 2019). Hence, having the skill in reading is considered as a foothold for all 

academic learnings. 

The reading inventory tool is conducted individually to learners to determine the 

reading performance of students which are then categorized into four levels: frustration, 

instructional, independent and non-reader. The lowest among the levels is frustration 

where the learner refuses to read showing withdrawal from reading situations. The 

instructional level is where the learner profits or gains from instruction. The independent is 

the highest level where the reader is self-reliant and reads with proficiency without the 

guidance or help of teacher/facilitator.  And non-reader, the lowest among the levels, is 

where the learner cannot catch on and utter letter-sound associations for blended 

consonants, single consonants and other keyword sounds.  

Skills in reading is a doorway to every individual to learn the academic subjects. 

Seemingly, teaching the learners how to read and developing their reading comprehension 

skill is not an easy task especially on the part of teachers. For without the mastery of this 

skill, consequently, a child can be left behind in the learning process. The challenge in 

making students be intrinsically motivated to improve their habit for reading plays a 

fundamental part in achieving better academic performance (Korantwi-Barimah et al., 

2017; Liu and Ho, 2017; Omela and Martin, 2020). Most likely, it is a complex process to 

learn how to read and as well develop the reading comprehension skills of learners as it 

involves the reader, the text materials to be used and other related factors that somehow 

affect the reading activity.  

Accordingly. the Department of Education (DepEd) in the Philippines established 

and developed programs to encourage reading and to promote the development of reading 

skills among Filipino young learners. One of these programs is the Philippine Informal 

Reading Program (Phil-IRI) with DepEd mandate for implementation in all public schools 

of the country to address the issues concerning literacy improvement. The program 

consists of graded passages to identify the performance of learners in silent reading, oral 

reading and reading comprehension. These reading assessments or the conduct of reading 

inventory programs are used to determine the reading proficiency of learners in school 

which will then serve as basis for conducting enrichment reading programs. 

However, after years of program implementation since 2011 in the elementary level, 

there are still questions, apprehensions and difficulties encountered especially by the 

teachers on the effectivity of the program.  When a revised guideline for Phil-IRI 

implementation was drafted through DepEd Order No. 14, series 2018 introducing it to the 

secondary level. In this context, considering the has been implemented in the elementary 

level, substantial elementary graduates were still assessed as slow or non-readers. 

Evidently, the educational system is still confronted with issues concerning literacy 

improvement especially on many learners’ status who fall behind in reading and writing, 

exhibiting poor performance in reading comprehension.  

Undoubtedly, the reading proficiency lies in the hand of teachers based upon the 

successful implementation of reading programs in schools (Cabalo and Cabalo, 2019). 

Only through a successful policy implementation and reading intervention facilitated by
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teachers where the school be successful in achieving high reading performance, 

developing and enhancing the reading skills of learners.  

Grounded on this premise, this paper evaluated the implementation of the Phil-IRI in 

schools and assessed the difficulties encountered along its implementation to shed light 

valuable solutions in the successful application and improvement of the program.  The 

authors contend that examining and analyzing the performance of learners particularly in 

their reading proficiency can shed light in formulating appropriate reading interventions 

supportive towards literacy improvement and honing the performance of struggling 

readers.  

 

II. Review of Literatures 
 

2.1 The goal of the Phil-IRI Program 

Conforming to the primary program of DepEd which is the “Every Child a Reader 

Program” (ECARP) in 2004, the reading inventory program is carried through the 

Department’s Bureau of Learning Delivery. The revision of Phil-IRI was set early in 2013 

preceding the implementation of K-12 Curriculum. In order to reinforce the program, it 

was promulgated for implementation in all public schools nationwide. It directly addresses 

the aspiration in making Filipino children as writers and readers at their grade level by 

determining their difficulties and reading skills. In 2018, the Revised Phil-IRI was 

introduced to the secondary level, specifically in the grade 7 to battle up the problems in 

the growing numbers of non-readers both in Filipino and English.  

DepEd Order No. 14, (2018), the “Implementing Guidelines on the Administration 

of Philippine Informal Reading Inventory (Phil-IRI)” stipulated that one of the precedence 

of the Department is to improve literacy. Its goal is to provide effective reading instruction 

to empower the Filipino children to be able to speak in both languages of Filipino and 

English. The informal reading inventory is directed to be a tool as classroom-based 

instruction to measure and draw out the level of reading performance of students. 

 

2.2 Policy Implementation of the Phil-IRI 

The DepEd Order No. 14 (2018) details the implementation guidelines of the Phil-

IRI for Grades 3 to 6 in both the elementary level and secondary levels nationwide. It 

stipulated the responsibilities on the dissemination in every level of school governance and 

the utilization of the said tool. The guidelines are to be strictly applied to ensure and 

evidence-based approach adoption by teachers and school principals. The instructions are 

to be student-oriented and receptive to individual learners’ needs as well to the whole 

class. It should also conform to the existing guidelines and policies in classroom 

assessment of K-12 program as mandated in the DepEd Order No. 8, series of 2015.  

In accordance to the process of administration, the Bureau of Learning Resources 

takes charge in compiling the materials for Phil-IRI which is uploaded in the DepEd 

website portal through the “Learning Resource Management Development System” prior 

to the opening of classes. every school year. These materials are then downloaded by 

school supervisors, school heads and the teachers who implement the program in school. 

In order to guarantee that teacher facilitators have the exact set of materials to be used in 

the distribution, the schools are encouraged to get the subsidy for reproduction from the 

schools’ local funds or MOOE. The region and division offices first administer for 

teachers an orientation or training on the supervision of Phil-IRI before conducting the 

program in school level. 

In its profound relevance, the Phil-IRI is an informal reading inventory that 

determines the performance of pupils in reading proficiency at different levels (DepEd 



 

435 

Phil-IRI Manual, 2018). It is an assessment tool that can be managed by teachers inside the 

classroom. It comprises graded passages designed by reading experts and aims to describe 

and measure the pupils’ reading performance individually in silent reading, oral reading 

and listening comprehension in English and Filipino. The IRI aims to find out the reading 

proficiency of pupils at three levels: independent, instructional, and frustration. 

Consequently, the data collected from the assessment become the bases of teachers for 

designing and planning reading instructions that is responsive to the students’ needs and as 

the basis for enhancement of school reading programs that would help improve the overall 

reading performance of school.  

 

2.3 Implementation in the School Level 

Teachers need to be guided with the data regarding the recent reading abilities and 

levels of their students for them to design and device reading instruction appropriate to the 

students’ needs. This testing approach describes how children read at their levels. It adopts 

the principles that give emphasis on the need for education - culturally sensitive, 

responsive and learner-oriented. Assessment tools in reading can be used to diagnose the 

learners’ needs and difficulties in reading and Phil-IRI is one of these evaluating tools 

administered in schools. 

The Phil-IRI, as a substantiated instrument, measures the learner’s reading skills and 

comprehension level. Through reading passages, the learner’s word recognition and 

comprehension are being evaluated variably and subjectively during the assessment. The 

administration of tools is conducted in two setups, the (1) silent and (2) oral reading tests. 

The tool basically intends to estimate the reading fluency of learner’s comprehension level 

in view of oral assessment and in terms of reading speed and comprehension within a time 

frame. Both tools employ significant measures used by teachers in rating the reading 

performance of the individual learners. 

The program is conducted in two distinct events, where a pre-test is administered at 

the beginning of the school year from July until August and a post-test at the ending of 

school year in month of February which undergoes four stages within the school year. In 

stage 1, all students will undergo the foremost assessment using the Phil-IRI Group 

Screening Test (GST) then those learners whose performance are identified below the 

expectation, meaning, those who get below 14 in total raw score of Phil-IRI GST, should 

undergo in stage 2 which is the facilitation of graded passages (Pre-test). In this stage, the 

strength and weakness in reading of learners are identified.  

The collated results of the pre-test become the bases of interventions which is the 

stage 3. Teachers provide specialized instructions and reading programs within the school 

year to improve the reading proficiency and performance of those who were identified 

under the frustration and non-reader level.  And lastly, stage 4 as the final stage, is the 

supervision of the graded passages (Post-test) to determine if there was improvement or 

development in the reading performance level of the learners. 

  

III. Discussion 
 

3.1 The Importance of Reading Inventory Program in Schools 

Children who struggle from reading are still one of the major concerns that exists of 

the Philippine government. Once a child has a reading difficulty, as the case maybe, he 

might also face some difficulties in other learning areas. The reading performances of 

learners is associated with their achievement in academics since reading is essential in 

developing study habits effectively (Balan et al., 2019; Daniel et al., 2017). Furthermore, 

as these children struggle from reading, teachers also struggle to make ways in making 
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them good readers. As there are mandates in giving emphasis on student achievement, 

there came the important need for applicable reading assessments or techniques such as 

informal reading inventories (IRIs) in Philippine public schools. 

The IRIs or informal reading inventories as reading assessments, help teachers 

determine to which grade level of proficiency the students belong, to unfold and cater 

problems in reading and to easily and regularly monitor students’ progress. Baldevarona 

(2020) emphasized that Phil-IRI is effective because it gradually improves the 

performance of struggling readers by way of exposing them from simplified texts to more 

inexplicable ones. The regular conduct of IRIs in school helps educators control 

assessment and instruction to align all year long. Reading assessments or informal reading 

inventories are intended to provide teachers with the initial perception of the learner’s level 

of reading towards a definite passage which then becomes the fundamental point for 

teachers to construct individualized instructions for reading according to learners’ needs.  

Because learning is crucial to gaining knowledge, it is very important to initially 

have a perception of the students’ reading performance which can be done by performing 

reading inventories in schools. The conduct of Philippine informal reading inventory helps 

in determining the strength and weakness of a student (Inding, 2020), also in analyzing the 

difficulty in reading and knowing the origin of difficulty in comprehension (Jolejole-

Caube et al., 2019). This is where intervention programs can be done individually to cater 

the needs of learners who struggle from reading or with difficulties in reading (Saraspe and 

Abocejo, 2020). With this, learners’ development can be gauged such that progress in 

reading skills can be gained.  

 

3.2 Difficulty on the Development of Appropriate Reading Programs and 

Interventions 

The Phil-IRI was developed as a measuring tool that gives description and access to 

the reading performances of leaners in aid for teachers to design appropriate reading 

programs and interventions (DepEd Order No. 14, 2018). The effective implementation of 

a reading inventory program depends on its successful administration in schools. However, 

challenges came across as the implementation moves in progress. Despite efforts to 

provide comprehensive and extensive reading-based program, external factors still greatly 

affect pupils’ readiness and eagerness towards reading activity. 

As the program was implemented all over the country, it has drawn support yet with 

positive and negative feedbacks among teachers who are the program front runners. 

Recamara (2018) mentioned that one of the team members who created the Phil-IRI testing 

tool found out that teachers solely use the reading tool as a diagnostic test mainly for 

documentation purposes. Despite the identified reading problems and difficulties 

encountered by the pupils, no follow-up process and supplemental reading has been made. 

Recamara (2018) also cited that the said observation was also noticed in the Division of 

Dapitan City where majority of teachers asserts that Phil-IRI is deemed to assess the 

reading ability of learners so it should be followed by interventions. In reality, program 

interventions were neglected for it is time consuming and an additional stockpile of 

paperwork for teachers (Baldevarona, 2020) considering the number of students they need 

to deal with, including other teaching tasks that they do. 

Reading inventories cannot serve its purpose to fast track the reading abilities of 

learners if there is no incorporation of reading interventions, this is where a reading 

program fails. Rivera and Aggabao (2020) pointed out that it should be domineering for 

teachers to not only identify pupils who are struggling in reading, but they must also come 

up with the most appropriate reading remediation which means that they need to find 

solution after they found out their learners’ reading weaknesses. Giving them the soonest 
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intervention and utilizing strategies to cater their needs can be beneficial. Schools need to 

carry out different remediation programs as effective practices in improving the 

performance of struggling readers. Damong-as and Doctor (2019) noted that adopting a 

guided reading as a form of intervention improves learner’s reading ability from frustration 

to instructional and moving to independent level on the bases of comprehension, fluency in 

reading and level of word recognition. Guiding the learners by making them fully aware of 

their reading level including their reading strengths and weaknesses is an important task of 

a teacher (Trazo and Abocejo, 2019). Undoubtedly, the instruction will become way 

effective if learners will have the knowledge of their reading performance.   

Another concern is that DepEd lacks in providing necessary trainings for language 

teachers who conduct the reading inventory program in schools (Ligudon and Ildefonso, 

2022). Since teachers play a vital role in the educational system, it is but proper that 

administrators lead in sponsoring more trainings and seminars to guarantee the needed 

innovations for developing instructional reading materials supportive to the enhancement 

of learners’ comprehensions skills (Cuñado and Abocejo, 2018). In the acquisition of an 

effective reading skills, one of the primary requirements is to develop a healthy reading 

habit with emphasis on proper semantics and syntax (Sartika et al., 2020). Along with 

guided sound and word recognition, correct perception and comprehension and 

understanding different linguistic processes have become major challenges in the 

development of effective reading intervention program (Tomas et al., 2021). Thus, 

teachers who will be assigned in giving reading remedials or sessions should be well 

equipped and trained in linguistic aspects.  

Another challenge is the establishment of conducive reading environment based on 

the reading requirements of each pupil (Adapon and Mangila, 2020). The use of effective 

methods and variety of teaching strategies for reading taking into consideration the 

individual differences and learning needs and capacity of pupils (Shuel, 2021) can also be 

very beneficial. This helps eliminate difficulties in the implementation of reading program 

or intervention by the school. Also beneficial is the integration of the reading program into 

the curriculum of the pupils who have diagnosed with reading difficulties is on the top 

concern (Tomas et al., 2021). 

 

3.3 Availability of School Reading Facilities 

The focus in strengthening the different reading programs and intervention towards 

educational excellence can be achieved with the availability of sufficient reading materials 

such as textbooks, magazines, articles and among others (Morelos, 2021). In this way, 

every educational institution realizes and sees the need for a minilibrary in every 

classroom. The presence of school library center or hub fully equipped with varied 

references and updated reading materials across different grade levels. 

Adjacent to providing school library hub is the importance of allowing pupils to have 

a library period where they can spend time in reading. Figuracion and Ormillla (2021) 

pointed out that pupils are instructional readers, which means teachers will have to instruct 

their pupils to read during their library hours. This library hour is one way to effectively 

develop reading skill and hone their reading habit (Ameyaw and Anto 2018). Sor and 

Caraig (2021) emphasized that the provision of reading clinics for students who need 

intervention likely improve their level of comprehension and reading skills.   

The lack of technological or digital facility is another crucial factor amidst the 

drastic change from the traditional to the technological driven based education. With the 

availability of high-technology and to meet global standards, educational institutions can 

capitalize and invest in equipping the school with computers, online reading materials and 

other e-learning system (Abumandour, 2021) that can be used to maximize pupils reading 
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ability. Engaging pupils with the use of computer and its different reading application will 

entice and renew their interest in reading (Quinto et al., 2020). Encouraging the use of 

reading materials that can be accessed by using technology helps in improving the reading 

skills of students (Toyong and Toyong, 2021). 

 

3.4 Parents’ Participation 

The lack of parental support and monitoring also contribute to the low reading 

proficiency results of the learners. Regardless of their sex, age and family background or 

income, pupils were not aware nor even cared to aspire to have a good reading 

performance since most of the parents do not follow-up and neglect the reading progress of 

their children at school (Cabalo and Cabalo, 2019). Reading activities are not to be limited 

inside the classroom nor learners tend to read just because they are instructed by their 

teachers to do so. Whether at school or at the convenience of their respective houses, a 

habit for reading must be developed by the pupils. Good (2019) affirmed that parental 

involvement increases pupils’ performance whether in a face-to-face or through distance 

learning. This renders importance the parent’s involvement and recognizes the role of 

parents as an evident factor in students’ reading performance and development. 

The use of computer technology provides a wide array of information that can be 

both beneficial and harmful towards pupils, proper guidance of parents is very much 

needed.  In order to monitor pupils’ online activities, parents need to have the experience 

and knowledge in the process and information of different online platforms along with the 

curriculum their children undergo. This enables them to guide their children in 

accomplishing the activity and to help them perform better. Words of encouragement and 

moral supports are ought to be given by parents to struggling young readers instead of 

disappointment. The more parents get involved in their children’s reading program, the 

more the struggling learners are motivated in attaining higher academic performance 

(Cole, 2017). As the parents are getting more involved, the more the struggling readers are 

attaining high achievement in performance. 

 

V. Conclusion 
        

Grounded on the foregoing discussion of findings, the Phil-IRI provided teachers with 

the primary insights of the reading ability of learners. Indeed, the effectiveness of the 

reading program depends on its appropriateness and suitability to the target age group. 

Knowing the learners; what they need, how they learn, what they already know about the 

learning institution (not just the teachers), helped them to effectively improve in the 

learning process. Preferably, the creation of contextualized reading curriculum by the 

educational institution and planners can be adopted and sustained. Beside implementing 

the Phil-IRI and developing effective reading programs or interventions, there is a need for 

every learning institution to ensure the availability of learning facilities supportive towards 

revitalizing the learners’ skills. These can include reading spaces, libraries, reading 

materials and textbooks. Exposing the learners to differentiated reading materials and 

intervention pave the way for enhanced learning. 

In the implementation of Phil-IRI and reading interventions, the teachers must provide 

the necessary means towards improving the reading proficiency of the learners in 

conformity with the results of their reading assessment. The DepEd may prioritize the 

conduct of trainings and programs for language teachers to hone their innovative skills in 

designing and developing instructional reading materials, especially in the attainment of 

mastery in reading comprehension.  
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The developers of materials for reading inventory should ensure the the content is 

aligned with the learners’ needs, reading level and ability adhering to the competencies 

advised by the DepEd. The schools must also be equipped with digital technology and 

related applications to train students to be at par with the global standards. Likewise, the 

authors strongly suggest a collaboration between parents, teachers and inherent 

stakeholders to join forces in assisting students reading engagement activities at home 

encouraged and supported by the parents.  

 

References 
 

Abumandour, E. S. T. (2021). Public libraries' role in supporting e-learning and spreading 

lifelong education: a case study, Journal of Research in Innovative Teaching & 

Learning, 14(2), 178-217. https://doi.org/10.1108/JRIT-06-2019-0063 

Adapon, M. T., & Mangila, B. B. (2020). Helping struggling readers to read: the impact of 

the care for the non-readers (CRN) program on Filipino pupils’ reading 

proficiency. ETERNAL (English, Teaching, Learning, and Research Journal), 6(2), 

195-218. Retrieved from https://journal3.uin-

alauddin.ac.id/index.php/Eternal/article/download/13809/10253 

Ameyaw, S. K., & Anto, S. K. (2018). Read or perish: Reading habits among students and 

its effect on academic performance: A case study of Eastbank Senior High School-

Accra. Library Philosophy and Practice, 1-24. Retrieved from 

https://core.ac.uk/download/pdf/189478567.pdf 

Balan, S., Katenga, J. E., & Simon, A. (2019). Reading habits and their influence on 

academic achievement among students at Asia Pacific International University. 

In Abstract Proceedings International Scholars Conference (Vol. 7, No. 1, pp. 1490-

1516). https://doi.org/10.35974/isc.v7i1.928 

Baldevarona, S. B. (2020). Behind the Reading Program: A Phenomenological Study on 

Teachers’ Challenges and Strategic Reading Interventions to Help Struggling 

Readers (Doctoral dissertation, Foundation University). 

https://doi.org/10.13140/RG.2.2.27846.80966 

Bernardo, A. B., Cordel, M. O., Ricardo, J. G. E., Galanza, M. A. M. C., & Almonte-

Acosta, S. (2022). Global Citizenship Competencies of Filipino Students: Using 

Machine Learning to Explore the Structure of Cognitive, Affective, and Behavioral 

Competencies in the 2019 Southeast Asia Primary Learning Metrics. Education 

Sciences, 12(8), 547. https://doi.org/10.3390/educsci12080547 

Cabalo, J. P., & Cabalo, M. M. (2019). Factors affecting pupils’ reading proficiency in 

multi-grade classes among rural elementary schools.  International Journal of 

Science and Management Studies, 2(2), 108-124. Retrieved from 

http://www.ijsmsjournal.org/2019/volume-2%20issue-2/ijsms-v2i2p114.pdf 

Cole, S. A. (2017). The impact of parental involvement on academic performance. (PhD 

Dissertation, Northcentral University), Retrieved from 

https://eric.ed.gov/?id=ED577825 

Cuñado, A. G., & Abocejo, F. T. (2018). Lesson planning competency of English major 

university sophomore students. European Journal of Education Studies. 5(8), 395-

409.  http://dx.doi.org/10.5281/zenodo.2538422 

Domong-as, B., & Doctor, T. (2019). Guided reading to develop the grade IV learners 

reading. http://dx.doi.org/10.2139/ssrn.3386107 

Daniel, O. C., Esoname, S. R., Chima, O. D., & Udoaku, O. S. (2017). Effect of reading 

habits on the academic performance of students. A case study of the students of Afe  

 

https://eric.ed.gov/?id=ED577825&fbclid=IwAR15f-or66jsEpN3trbZW_MAuqNt_savJ5a4MbOcE-C6-ATyo0z3tUgm2m4


 

440 

Babalola University, Ado-Ekiti, Ekiti State. Teacher education Curriculum Studies, 

2(5), 74-80. https://doi.org/10.11648/j.tecs.20170205.13 

Department of Education. (2018). Policy guidelines on the administration of the revised 

Philippine informal reading inventory (Phil-IRI). Retrieved from 

https://www.deped.gov.ph/2018/ 03/26/do-14-s-2018-policy-guidelines-on-the-

administration-of-the-revised-philippine-informal-reading-inventory   

Department of Education. (2018). The Philippine informal reading inventory manual. 

Retrieved from http://www.depedbataan.com/resources/130/phil-

iri_full_package_v1.pdf 

Department of Education.  (2019). DM 173, 3B: Bawat bata bumabasa. Retrieved from 

https://www.deped.gov.ph/2019/11/22/november-22-2019-dm-173-s-2019-hamon-

bawat-bata-bumabasa-3bs-initiative/ 

Figuracion, V. C., & Ormilla, R. C. G. (2021). The word reading performance of grade V 

pupils through a library hour program in Philippines. EDUCATUM Journal of Social 

Sciences, 7(1), 95-103. Retrieved from 

http://ojs.upsi.edu.my/index.php/EJOSS/article/ download/4250/2969 

Good, A. H. (2019). The Effect of Parental Involvement on Reading Success of 

Kindergarten Students. Master's thesis, Goucher College United States. Retrieved 

from https://www.phdfood2019.it/wp.context/uploads/2019/05/APA-

Guide_2017.pdf 

Inding, A. L. (2020). Improving reading comprehension skills of grade iv pupils using 

effective comprehension strategy instruction. International Social Science Review, 

2(2020),138-183. Retrieved from https://uz.edu.ph/wp-

content/uploads/2020/08/ISSR-VOL2.pdf#page=145 

Jolejole-Caube, C., Dumlao, A. B., & Abocejo, F. T.  (2019). Anxiety Towards 

Mathematics and Mathematics Performance of Grade 7 Learners. European Journal 

of Education Studies. 6(1), 334-360. http://dx.doi.org/10.5281/zenodo.2694050 

Korantwi-Barimah, J. S., Ofori, A., Nsiah-Gyabaah, E., & Sekyere, A. M. (2017). 

Relationship between motivation, academic self-concept and academic achievement 

amongst students at a Ghanaian Technical University. International Journal of 

human Resource Studies, 7910, 61-73. 

Ligudon, J., & Ildefonso, L. (2022). Reading Strategies Employed by Senior High School 

English Teachers in The Philippines. Quantum Journal of Social Sciences and 

Humanities, 3(2), 93-106. https://doi.org/10.55197/qjssh.v3i2.134 

Liu, Y., & Hou, S. (2018). Potential reciprocal relationship between motivation and 

achievement: A longitudinal study. School Psychology International, 39(1), 38-55. 

https://doi.org/10.1177/0143034317710574 

Morelos, R. L. (2021). Development and validation of learning resource materials in 

upgrading comprehension skills of senior high school students. International Journal 

of Multidisciplinary: Applied Business and Education Research, 2(2), 153-161. 

https://doi.org/10.11594/ijmaber.02.02.10 

Omela, E. T., & Martin, M. D. M. (2020). Teachers’ motivational strategies employed in 

teaching passive pupils. EDUCATUM Journal of Social Sciences, 6(1), 1-11. 

https://ejournal.upsi.edu.my/index.php/EJOSS/article/view/2805 

Quinto, J. A., Rana, E. V., Abrigo, J. N. P. (2020). Computer oriented language learning 

approach (COLLAP) for struggling readers. International Journal of Education, 

Psychology and Counseling, 5(35), 249–269. 

https://doi.org/10.35631/IJEPC.5350022 

Recamara, J. T. (2018). Philippine informal reading inventory performances of elementary 

graders: Keystone for innovative 21st century reading intervention program, 

http://www.depedbataan.com/resources/130/phil-iri_full_package_v1.pdf
http://www.depedbataan.com/resources/130/phil-iri_full_package_v1.pdf
https://www.phdfood2019.it/wp.context/uploads/2019/05/APA-Guide_2017.pdf?fbclid=IwAR3h-bm8BuUM0Coee_QJs7sgZkGgpOzCtUZm1klSVIwIa7rmC539ka9NgQM
https://www.phdfood2019.it/wp.context/uploads/2019/05/APA-Guide_2017.pdf?fbclid=IwAR3h-bm8BuUM0Coee_QJs7sgZkGgpOzCtUZm1klSVIwIa7rmC539ka9NgQM
https://ejournal.upsi.edu.my/index.php/EJOSS/article/view/2805


 

441 

International Journal of Current Research, 10, (09), 73492-73497. 

Rivera, A. G., & Aggabao, R. G. (2020) Reading Difficulties of Grade 5 Pupils in English. 

International Journal of Linguistics, Literature and Translation (IJLLT), Volume 3 

Issue 6. https://doi.org/10.32996/ijllt.2020.3.6.12 

Saraspe, L. D., & Abocejo, F. T. (2020). Effectiveness of descriptive praise on the English 

composition skill of bridging students. European Journal of English Language 

Teaching. 5(4), 18-38. http://dx.doi.org/10.46827/ejel.v5i4.3140 

Sartika, F. D., Afifah, N., & Anggraini, Y. (2020). The correlation between students’ 

reading habit and their reading comprehension. Jurnal Basis, 7(1), 207-216. 

https://doi.org/10.33884/basisupb.v7i1.1856 

Sor, J. C., & Caraig, M. E. (2021). Reading Performance of Grade 11 Students: Basis on 

the Development of Reading Enhancement and Assessment Plan 

(REAP). International Journal of Research in Engineering, Science and 

Management, 4(8), 206–209. Retrieved from 

https://www.journals.resaim.com/ijresm/article/view/1224 

Shuell, T. J. (2021). Learning theory, instructional theory, and adaptation. In Aptitude, 

learning, and instruction (pp. 277-302). Routledge. 

Tomas, M. J. L., Villaros, E. T., & Galman, S. M. A. (2021). The Perceived Challenges in 

Reading of Learners: Basis for School Reading Programs. Open Journal of Social 

Sciences, 9(5), 107-122. https://doi.org/10.4236/jss.2021.95009 

Toyong, P. J. A. & Toyong, M. E. (2021). Choice of reading materials and reading 

achievement of junior high students. International Journal of Multidisciplinary: 

Applied Business and Education Research. 2(5), 401–405. 

https://doi.org/10.11594/ijmaber.02.05.05 

Trazo, S. P., & Abocejo, F.  T. (2019). International Phonetic Alphabet (IPA) Front Vowel 

Sound Recognition of Beginner Foreign Learners. European Journal of Education 

Studies. 5(12), 183-196 http://dx.doi.org/10.5281/zenodo.2606194 

UNICEF-SEAMEO. (2020). SEA-PLM 2019 Main Regional Report, Children’s learning 

in 6 Southeast Asian countries. Bangkok, Thailand: United Nations Children’s Fund 

(UNICEF & Southeast Asian Ministers of Education Organization (SEAMEO) – 

SEA-PLM Secretariat. 

 

 

 

 

https://www.journals.resaim.com/ijresm/article/view/1224

